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About the IBO 

 
 

The International Baccalaureate Diploma Program was developed about 40 years ago in 
Geneva, Switzerland and in Cardiff, Wales, where the IBO maintains its central offices today. It 
offers a rigorous two-year college preparation which can be accessed by many families that 
move around internationally, ensuring for them an education which is strong from both an 
academic and an ethical point of view. 

 
Brent School has already had a long association with the IBO, Brent Baguio having been 

authorized some twenty-six years ago , Brent Manila soon after in 1986 and Brent Subic in 2009. 

 
The IBO provides a continuing training for teachers to ensure that the aims and objectives of 

the program are properly supported and executed and that all subjects maintain an international 
alignment of curricula. Spot checks and program review are routine to schools who were granted 
full authorisation to uphold the program to the highest standard in terms of day to day delivery 
and to safeguard the validity of the examination results based on strict adherence to the 
guidelines provided for. 



Mission Statements 

 
 

Brent School 
 

 
Brent School, in a Christian ecumenical environment in the Philippines, is committed to 

develop individual students as responsible global citizens and leaders in their respective 
communities, with a multicultural and international perspective, equipped for entry to colleges 
and universities throughout the world. 
 

IBO 
 

 
The International Baccalaureate aims to develop inquiring, knowledgeable and caring 

young people who help to create a better and more peaceful world through intercultural 
understanding and respect. 

 
To this end, the organization works with schools, governments, and international 

organizations to develop challenging programs of international educations and rigorous 
assessment. These programs encourage students across the world to be active, 
compassionate and lifelong learners who understand that other people, with their differences, 
can also be right. 



 
 
 
 
 
 
 
 
 

Our Conclusion 
 

 
The Trustees, the administration, and the faculty of Brent International School Subic see 

the opportunities embodied in the IB Diploma Program as completely compatible with the long-
standing goals and principles of our school. The mission statements of our school and of IB 
are very similar, underscoring the idea that we are not witnesses to a revolution, just an 
improvement. As a Christian school, we know that Christianity, when practiced on a daily 
basis, will lead students to become “caring young people” who will want to help “create a better 
and more peaceful world.” Bishop Brent’s concern, quite against the beliefs of many of his 
colleagues in 1909, that the school be “ecumenical,” found its way into the mission statement 
so that Brent students would be respectful of other views, both local and global. All three Brent 
schools of the Philippines have been known for rigor and for international-mindedness even as 
their student populations have shifted dramatically from an American majority to a Filipino 
majority, to a Taiwanese majority, to a Korean majority. We know that people do not become 
“responsible global citizens” just by being in a school where many nations are represented. 
The IB student who has become “inquiring and knowledgeable” has the best chance to go on 
to become a “caring” and “compassionate” adult with the academic and personal skills to lead 
in his community, and at a global level when the opportunity arises. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The ESLRs 

 
 

Brent School’s philosophy is summarized in the Expected School-wide Learning Results 

which state that the school, in a Christian environment, prepares our students to be: 

 
Responsible Citizens who: 

 
a. exercise leadership 

 
b. work effectively with others in diverse settings 

c. resolve conflicts productively and peacefully d. 

demonstrate a sense of civic awareness e. 

contribute responsibly to the community 

 
Critical Thinkers who: 

 
a. distinguish between facts and opinions 

 
b. construct and recognize the structure of 

arguments c. define, analyze, and solve problems 
 

d. organize and analyze materials and data 
 

e. integrate information and see relationships 
 

f. evaluate information by drawing inferences and arriving at reasonable conclusions 
 

g. apply understanding and knowledge to new and different problems 
 

h. remain open to a new information, methods, values and belief



Technologically Literate Individuals who: 
 
a. demonstrate basic technology skill 
 
b. apply technology ethically and productively 

c. communicate using technology 
 
d. conduct research using technology 
 
e. use technology to enhance critical thinking 
 

 
Healthy Individuals who: 
 
a. understand and demonstrate physical, mental, and spiritual health 

b. develop life-long health and fitness goals 
 
c. understand substance abuse, its effects and consequences 
 

 
Tolerant Individuals who: 
 
a. respect themselves and others 
 
b. understand and appreciate the diversity and interdependence of all people 

c. deal effectively with conflict caused by diversity of opinions and beliefs d. 

respect the role of gender, religion, culture and ethnicity in the world 

 
Effective Communicators who: 
 
a. articulate thoughts clearly 
 
b. demonstrate an understanding of their 

audience c. take responsibility for their message 
 
d. demonstrate the ability to listen actively 

e. use a variety of communication skills 

 
Life-long Learners who: 
 
a. demonstrate intellectual curiosity 

b. are self-directed 
 
c. integrate and apply what they learn to improve their own lives 

d. understand the value of continuous learning 
 
e. reflect on and evaluate their learning for the purpose of self improvement 
 
f. use a range of learning strategies and time management skills to enhance learning 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The IB Learner Profile 

 

What Parents and Students Can Expect 
 

It is useful to look at the IB Learner Profile and see the traits that all of us would like to see 
in our students and in our children. 
 

The aim of all IB programmes is to develop intellectually minded people who, 
recognising their common humanity and shared guardianship of the planet, help to create 
a better and more peaceful world.  

IB Learners strive to be: 
 

Inquirers They develop their natural curiosity. They acquire the skills 
 

necessary to conduct inquiry and research and show independence  
in learning. They actively enjoy learning and this love of learning  

will be sustained throughout their lives. 
 
 

Knowledgeable They explore concepts, ideas and issues that have local and global 
 

significance. In so doing, they acquire in-depth knowledge and  
develop understanding across a broad and balanced range of  

disciplines. 
 
 

Thinkers 

 
 
 

They exercise initiative in applying thinking skills critically and 
creatively to recognize and approach complex problems, and make 
 

reasoned, ethical decisions. 



Communicators They understand and express ideas and information confidently 
and creatively in more than one language and in a variety of modes 

 
of communication. They work effectively and willingly in 

collaboration with others. 

 
Principled They act with integrity and honesty, with a strong sense of fairness, 

 
justice and respect for the dignity of the individual, groups and  

communities. They take responsibility for their own actions and  
the consequences that accompany them. 
 
 

Open-Minded They understand and appreciate their own cultures and personal 
 

histories, and are open to the perspectives, values and traditions of  
other individuals and communities. They are accustomed to seeking  

and evaluating a range of points of views, and are willing to grow  
from the experience. 
 
 

Caring They show sympathy, compassion and respect towards the needs 
 

and feelings of others. They have a personal commitment to service,  
and act to make a positive difference in the lives of others and in the  

environment. 
 
 

Risk-takers They approach unfamiliar situations and uncertainty with courage 
 

and forethought, and have the independence of spirit to explore  
new roles, ideas and strategies. They are brave and articulate in  

defending their beliefs. 
 
 

Balanced They understand the importance of intellectual, physical and 
 

emotional balance to achieve personal well-being for 
themselves and others. 

 
Reflective They give thoughtful consideration to their own learning and 

 
experience. They are able to assess and understand their 

strengths and limitations in order to support their learning and personal  
development. 

 
 

The “definitions” above have been adapted from the IB Learner Profile Booklet. 



The Policies 

 
 

What are the guidelines we follow at BISS?  
All Brent policies are in continual review and are subject to change at the 

beginning of each school year. 
 

The Academic Honesty Policy 
 
“Brent International School Subic is founded on the core values of our Christian heritage: 
love, honesty, excellence, integrity and respect for every member of the community. 
Membership in the student body carries with it a responsibility for the strict observance of 
moral and ethical behavior befitting an honorable person. Every member of the Brent 
community is therefore expected to show respect for themselves and others by guarding 
and abiding by these fundamental principles in all aspects of school life. Above all, the spirit 
of humility must underlie these ethical and moral standards and provide the foundation for 
proper conduct and accountability.” 
 
 
In accordance with the principles we share, we will not condone cheating, lying or 

plagiarism. 
 
 
- Cheating is defined as giving or receiving any unauthorized assistance on any 

assignment, quiz or test, regardless of intent. Allowing a fellow student to copy work is 
a form of cheating. 

 
- Lying is any misrepresentation of the truth or failure to state the truth, with the intent to 
deceive. 
 
- Plagiarism is any presentation of the ideas, thoughts, or words of another as one’s 
own, regardless of intent. 
 
 
To indicate agreement to and acceptance of the principles of Academic Honesty in our 
school, every Upper School student, as well as their parent or guardian, is requested to sign 
the Academic Honesty Form. Students and parents also need to be aware that teachers will 
be submitting electronic copies of their papers to turnitin.com, an online program and data 
base, which will search and compare their essays to billions of other published papers. 
Academic honesty violations will result in the following two very important consequences: 
 

- Teachers who discover student behavior in violation of the above stated principles 
will share that information with their colleagues, the counselor and school administrator in 
an effort to monitor more closely student compliance. Parents or guardians will also be 
informed. 

 
- Students who have committed violations of this Statement may incur any of the 

following consequences: detention, suspension, removal or restriction from activities or 
dismissal from Brent International School Subic, pending authorization by the 
Headmaster. 



Academic Honesty Violations Monitoring and Procedure 
 

Teachers have the primary role of providing guidance for academic honesty. With clear 
instructions, students are to learn the importance of honesty in all forms of academic 
work. The guidance counselor, school level principal, and teachers concerned are to 
reflect, assess, and monitor student work regularly. 

 
All student work submitted to a teacher is to be original, follow Brent guidelines for 
citing sources, etc., and is therefore subject to scrutiny, relative to cheating and 
plagiarism. It is important for the Guidance Counselor to know about violations of our 
Academic Honesty Policy and to keep a confidential file of those events. It is also 
important that the Counselor contact parents and make them aware of the situation and 
consequences, thereby circumventing an “I didn’t know” response, should there be a 
second occurrence, with more sever consequences. 

 
While the initial teacher-student discussion remains the most important resolution and 
teaching opportunity, the following procedure has been developed to keep records as 
well as investigate more difficult and/or repeated offenses. The following procedures will 
be followed as quickly as possible. 

 
1. Confidentiality and protecting the name and reputation of the student must be 

maintained throughout. 
 

2. The teacher is required to fill out an Academic Honesty Incident Report (copy 
attached) and submit it to the Guidance Office (you may submit Incident Report 
electronically if you wish). 

 
3. The original copy of the submitted work in question (test, quiz or other work) must 

also be submitted. 
 

4. The Guidance Counselor will call the parent and explain the offense and let the 
parent know of the consequence of first and later occurrences. 

 
5. The Guidance Counselor will keep a record of all reports, in the event that a 

second occurrence happens, not only in that class, or that year, but also in the 
student’s entire high school career at Brent. 

 
6. The consequence for the first offense is a zero on the assignment in question. 

 
7. If the incident occurs on an assessment for submission to IBO, this student will be 

allowed on chance to re-submit the re-done work; however the zero will stand as 
the Brent assignment grade. 

 
8. If a second offense occurs, the Guidance Counselor will send the first and second 

offenses to the Principal. 
 

9. The Principal will then instill consequences, which include removal from honor 

society, leadership roles, and possible forfeiture of IB Diploma. 

 

 
 



*In the absence of a guidance counselor, the school level principal can 
execute the above guidelines.  
*Any exceptions to this policy will be decided upon by the Principal, Teachers 
and Guidance Counselor. 
 
 
More Penalties for malpractice 

 
Non-compliance with school regulations (as aforementioned) includes but are not 
limited to the following: 
• Detention  
• Suspension  
• Removal or restriction from activities  
• Dismissal from Brent International School Subic  
• Forfeiture or withdrawal of the IB diploma or certificate.  
• Feedback in College applications 



 
 

Academic Honesty in the IB DP 
 

1. The Regulations define malpractice as behaviour that results in, or may result in, 
the candidate or any other candidate gaining an unfair advantage in one or more 
assessment component. Malpractice includes:  

Plagiarism: this is defined as the representation of the ideas or work of another 
person as the candidate’s own 
  
Collusion: this is defined as supporting malpractice by another candidate, as in 
allowing one’s work to be copied or submitted for assessment by another.  
 
Duplication of work: this is defined as the presentation of the same work 
for different assessment components and/or diploma requirements  
 
Behaviour that gains an unfair advantage for a candidate or that affects the 
results of another candidate (for example, taking unauthorized material into an 
examination room, misconduct during an examination, falsifying a CAS record). 

 
2. Candidates must record the addresses of all web sites from which they obtain 
Information during their research, including the date when each web site was accessed. 
 
3. Candidates must understand that passing off the work of another person as their own is  
not acceptable and constitutes malpractice, regardless of whether the act was unintentional. 
 
4. For most assessment components candidates are expected to work independently with 
support from their subject teacher (or supervisor in the case of extended essays). 
However, there are occasions when collaboration with other candidates is permitted or 
even actively encouraged, for example, in the requirements for internal assessment. 
Nevertheless, the final work must be produced independently, despite the fact that it may 
be based on similar data. This means that the abstract, introduction, content and 
conclusion or summary of a piece of work must be written in each candidate’s own words 
and cannot therefore be the same as another candidate’s. If, for example, two or more 
candidates have exactly the same introduction to an assignment, the final award 
committee will construe this as collusion, and not collaboration. 
 
5. Many candidates for the Diploma Programme are fluent in two or more languages and 
are therefore able to conduct their research in more than one language, perhaps with the 
aid of the Internet. Such candidates must be aware that copying a passage of text, 
translating this passage into another language, then using the translated text in their work 
without acknowledging its source still constitutes plagiarism. 



Other forms of Malpractice in the IB DP. 
 
The following are other forms of malpractice:  

• Duplication of work to meet the requirement of more than one 
assessment component  
• Fabrication of data for an assignment  
• Taking unauthorized material into the examination room  
• Disrupting an examination by an act of misconduct, such as distracting 

another candidate  
• Exchanging, supporting, or attempting to support the passing on of 

nformation that is or could be related to the examination  
• Stealing examination papers  
• Disclosing and discussing the content of an examination paper with a 

person outside the immediate school community within 24 hours 
after examination  

• Using unauthorized version of a calculator during an examination 
 
Student Responsibility 
 
The International Baccalaureate Organization (2009) states that: 
 
The candidate is ultimately responsible for ensuring that all work submitted for 
assessment is authentic, with the work or ideas of others fully and correctly 
acknowledged. Candidates are expected to comply with all internal school deadlines: 
this is for their own benefit and may allow time for revising work that is of doubtful 
authorship before the submission of the final version. Candidates and teachers must 
be aware that the requirement to acknowledge sources extends beyond text taken 
from the Internet, CD-Roms, books, magazines and journals. The concepts of 
intellectual property and academic honesty include, for example, the use of footnotes 
or endnotes to acknowledge the source of an idea if that idea emerged as a result of 
discussion with, or listening to, a fellow student, a teacher or any other person. 



 
 
 
FAILURE TO COMPLY WITH THE REQUIREMENT ON BIBLIOGRAPHIES, 
REFERENCES, AND CITATIONS WILL BE VIEWED AS PLAGIARISM AND WILL, 
THEREFORE, BE TREATED AS A CASE OF MALPRACTICE. 
 
 
 
 
 
 
 

 

Implementation and Revision 
This policy is made available to the school community, included in the admissions packet, and                           

published in the school’s website and handbook. Revision of this policy is practiced every three years. 
 
 

 
 
 
 

As a school, we hope to be able guide students to 
practice academic honesty and commitment. 



Language Policy 
 
 

Brent International School Subic upholds the principles of bilingualism and 
multilingualism in reverence for individual esteem, social accessibility, and cognitive 
ability. We recognize the continuing development of the mother tongue in social and 
academic settings. While ensuring the growth of the first language, the school is 
committed to using English, the language of instruction, in achieving academic success 
in all content areas. At the same time, English is encouraged to be used in the social 
settings when informal discourse transpires. With mutual respect, we provide avenues 
for the maintenance and inclusion of the native language and culture in the scholastic 
institution and in the community. 
 

Procedure 
Thus, Brent International School Subic’s strategy for success of language development is: 

a. To provide language support to students from non-English speaking background 
b. To provide continuing support for former ESL students in the mainstream  
c. To continue the awareness for all teachers, regardless of subject matter, of their 

responsibility as teachers of language  
d. To encourage parents to help in the maintenance of pride and the development 

of skills in mother tongue. 
 

ESLRs  
Living in an international community only heightens the value and importance of 
language in the achievement of Brent’s Expected School Learning Results (ESLRs). We 
maintain that we produce students who 

a. articulate thoughts clearly 
b. demonstrate understanding of their audience 
c. take responsibility for their message 
d. demonstrate the ability to listen actively 
e. Use a variety of communication skills.	



IB Learner Profile  
Further, the IB Learner Profile emphasizes the development of language 
among students who are 
 

a. Inquirers – knowing more than one language, a student can inquire more 
effectively and broadly  

b. Knowledgeable – certainly, one become more knowledgeable of cultures 
speaking several languages  

c. Open-minded – seeking and evaluating other points of view becomes 
more effective according to the number of languages used  

d. Communicators – able to express ideas confidently and creatively in 
more than one language and in a variety of modes of communication. 

 
Practices to Relating to Language Teaching and Learning  
Brent adheres to the following practices, which were developed primarily for the 
ESL program, but are adapted for all language instructions where appropriate. 
We practice:  

a. the teaching of both basic interpersonal communicative skills and 
cognitive academic language proficiency  

b. the development of macro-skills of listening, speaking, reading, and 
writing in meaningful context  

c. instilling an understanding of phonology, morphology, syntax, and 
semantics  

d. helping students acquire skills in writing and reading varied texts with 
varied conventions of structure, organization, and appropriate language  

e. concurrent and content-based instructions consistent with the core 
curriculum of the school  

f. sheltered instruction where both the teaching of content and language 
are the goals of the program  

g. immersion and gradual mainstreaming which allow the students the 
opportunity to perform with peers  

h. advocating that all subject teachers raise awareness of the language 
demands of their specific subjects  

i. collaborative instruction in which teaching of ESL students is a shared 
responsibility of all teachers. 



Assessment Policy 
 
 

Brent International School Subic highly supports formative and 
summative assessments in educating and promoting improvement in 
performance in all subject areas.  

At Brent, assessment is integrated into daily classroom teaching. It is an 
ongoing process, based on multiple sources of evidence including tests, 
observations, portfolios, interview, performances and projects designed to 
inform the learning of both student and teacher: Regular assessment in which 
students are active participants allows students to take responsibility for their 
work and to support their growth as life-long, reflective learners (Brent Subic 
Handbook 2014). 
 

Assessment is a process that involves the establishment and validation 
of goals, content, and skills. It functions as: 

1. attainment of educational goals and objectives 
2. platform for feedback  
3. opportunity for data gathering for recording and reporting to students, 

parents, and stakeholders. 
 

The Brent International School Subic Assessment Policy adheres to the following 
tenets and philosophy: 
 
 

1. Assessments, although used to record student 
achievement, emphasize the development of student 
learning.  

2. Assessments, as part of instructions, are labeled formative 
assessments, which are used to impart content and skills 
and to check understanding in the course of study.  

3. Assessments, as part of measure, are labeled summative 
assessments, which are used to test the aptitude of knowledge 
and skills of the students. Summative assessments may be in 
the forms of unit tests, written production, oral production, 
performances and projects.  

4. Assessments is a combined duty of teachers and students as, 
in the process, a set of standards are developed both in the 
area of instruction and performance.  

5. Assessments provide the students the opportunity to 
receive immediate feedback.  

6. Assessments are reasonable and measureable, within the 
boundaries of the established goals; therefore, assessments 
verify the validity of student learning.  

7. Assessments employ the use of rubrics in productions, 
performances, and projects. Generic and departmental rubrics 
are employed in the evaluations of assessment artifacts.  

8. Assessments are used for data recording and reporting, 
which follow a set of specific and institutional standards. 



The Assessment Practices 
 

The Brent International School Subic uphold academic standards that set 
student achievements as the goals of learning and teaching practices, and the 
benchmarks allow for achievement to be measured and reported. Brent considers 
academic achievement to include subject-specific content, thinking and reasoning 
skills, and general communication skills (Marzano, 2000). Student achievement, 
therefore, is the amount of subject-specific content students learn, the extent to 
which students demonstrate thinking and reasoning skills at an appropriate level, 
and student ability to communicate effectively the content and reasons they have 
engaged. 
 

A. Assessment and Learning 
 

Assessment and learning are symbiotic elements of an educative environment. 
Assessment measures the scope of knowledge and skills learned through the 
guidance of teachers and teaching resources. Grant Wiggins (1994) states the notion 
that a test measures knowledge or ability, with the assumption that the product of 
learning will contain in itself all of the information that the evaluator needs to know 
about the students and the quality of their thinking processes.  

Brent, therefore, ascertains the promulgation of assessments that provide the 
opportunity to perform knowledge in context learned, and transform mastery of 
knowledge and skills to new contexts. 
 
 

B. Elements of Educative Assessment 
 

Brent International School Subic uses the format Understanding by Design 
(Wiggins and McTighe, 2005), which suggests that “educative assessment” requires a 
known set of measurable goals, standards and criteria that make the goals real and 
specific, descriptive feedback against those standards, honest yet tactful evaluation, 
and useful guidance. Elaborations for these elements are 
 
1. Standards-Based 

• Specifications (e.g. 80 wpm w/ 0 mistakes) 
• Models (exemplars of each point on the scale – e.g., anchor papers)  
• Criteria: conditions to be met to achieve goals – e.g., "persuasive and clear" 
writing 

 
2. Feedback 

• Facts: what events/behavior happened, related to goal 
• Impact: a description of the effects of the facts (results and/or reactions)  
• Commentary: the facts and impact explained in the context of the goal; an 
explanation of all confirmation and disconfirmation concerning the results 

 
3. Elements of Evaluation 

• Evaluation: value judgments made about the facts and their impact  
• Praise / Blame: appraisal of individual's performance in light of expectations 
for that performer 

 
4. Elements of Guidance 

• Advice about what to do in light of the feedback  
• Re-direction of current practice in light of results 



C. Standard-Based Assessment 
 

Brent International School Subic has chosen to adopt a standards-based 
model for its academic program. Thus, Brent is committed to the following 
curriculum, instruction, and assessment practices: 
 

• Appropriating academic standards which conform to the development of 
knowledge and skills; 
• Developing and delivering curriculum from the standards and benchmarks;  
• Implementing assessments that explicitly and tangibly measure student 
progress against the standards and benchmarks;  
• Reporting student achievement through the standards and benchmarks to 
provide meaning. 

 
Brent implements the standard-based assessment model and continuously 

develops and improves the system. This model ensures that the measure of learning 
outlines different levels of achievement as expressed in the benchmarks of every 
standard. IB DP, a programme Brent employs for Juniors and Seniors, promotes the 
use of assessment criteria, grade boundaries, and descriptors in evaluating 
students’ tests and performances. Likewise, Brent, following the standard-based 
assessment model, awards grades that reflect student achievement based on the 
pre-defined standards. Student grades, therefore, are evidences of the following 
practices: 
 

• Students attain the established academic standards and benchmarks, 
avoiding comparison and competition.  
• Students are fully aware of the criteria and expectations by which they and 
their products will be measured.  
• Students achieve proficiency through the pre-defined standards and 
benchmarks, which are the basis of assessments design.  
• Students deviate from the norm of guessing, rather focus on mastery and 
proficiency. 
• Performance assessments do not assume a single correct answer. 

  

  D. Best Practices  

1. Late work  Grade will not be reduced in the event of late submission of an assignment. 
The following steps must be taken by the teacher when work is submitted after the due 
date.   

 ●  If work is 1 class late the teacher will sign the student’s conduct card.   

●  If work is 2 classes late the teacher will sign the student’s conduct card and 
send an email  to the parents/guardians of the student.   

 ●  If work is 3 classes late the teacher will sign the conduct card and the student 
will be  supervised in the library from 3:00pm - 4:30pm, until the work is 
completed. 



 

 2. Effort/Behavior  Effort and behavior will not be included in the academic grade unless 
clearly outlined in the standard being assessed. Effort and behaviour will be reflected in 
the citizenship grade for each course.   

3. Failing Grades  

When a student gets a failing grade, teachers will consult with the student and if 
warranted, provide them with an additional opportunity to demonstrate learning.  

A zero may be entered on an impermanent basis for motivational purposes. Non-
submission is not an option (see “late work”).  

4. Additional Opportunities  

Added opportunities to demonstrate learning are recommended, but should be used 
sparingly. The following will act as a guide when considering added opportunities.  

  ●  Professional judgement should be used to determine if there is a discrepancy 
between the expected outcome of the student and the actual outcome.   

  ●  Student must show evidence of preparing for the added opportunity (ex. Coming 
to one or two remedials to study, or showing proof that a tutoring session was 
attended.)   

  ●  This process must be initiated immediately following the original assessment, not 
three weeks later or right before report cards.   

  ●  Additional opportunities may also be used to adapt assessment type if a student 
struggles to demonstrate knowledge in a certain way.   

  ●  Additional opportunities should only be considered for those students who have 
achieved a grade of D+ or lower.   

  ●  If a retest is completed, the highest scoring grade of the two tests completed will 
be entered into BASIS. The questions on the retest MUST be different or varied 
from the original test.  

 5. Extra (Bonus) Credit  Extra Credit will not be given outside of regular assessment 
based on the predefined course related standard. Students must take their 
assessments seriously, and engage in a retest should the circumstances warrant it. 

 6. Grade Weighting  Teacher will set up their grade weighting to reflect by 
Content/Concept (as per our assessment policy)  

 



 For example: World History 11  

 

 25% - Application and Interpretation 

25% - Synthesis and Evaluation  

20% - Knowledge and Understanding  

20% - Use of Historical Skills   

10% - Semester Exam   

 
Achievement Variables 
 

Achievement is the result of students’ work, and is the focus of assessment 
and reporting. In Brent International School Subic, achievement comes in two forms: 
measureable and non-measureable. 
 

A. Measureable Variables = Achievement Grade  
Measureable variables reveal student’s mastery of content, thinking and 
reasoning, skills, and communication. These variables can be part of 
student’s grades if measured by the standard-based system through the 
use of rubrics, reflecting the standards and benchmarks of the established 
goals. 

 
Measureable variables consist of summative assessments, which tests 
mastery and proficiency of knowledge and skills taken from chapters, 
units, and semester’s learning. Examples of assessment artifacts that can 
produced measureable variable are: 



• Projects 
• Performance tasks 
• Visual interpretations 
• Written productions 
• Oral productions 
• Summative quizzes/tests 

 
Contrary to the traditional point system, formative assessments are 

not conclusive as measureable variables. Formative does not 
demonstrate evidence of mastery due to, as the word connotes, 
the fact that it only provides the foundation for learning; thus, it is 
considered non-measureable. Formative may come in the form 
of: 

 
• Activities in teaching a topic to students 
• Worksheet for practice 
• Questions and Answers for discussion 
• Class discussions 

 
 

A. Non-measureable Variables = Non-achievement Grade Non-
measureable variables include effort, behavior, attitude, attendance, 
grade if graded against a set of assessment criteria. However, 
participation is not considered measureable if it is based on subjective 
perception and/or experience. Participation may come in formative 
assessments 

Brent Citizenship Rubric  

 

   



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Validity of Assessment  

Assessment standards and benchmarks are central and are considered 
instrumental in the achievement of intellective competence (Gordon Commission 
2012). Assessment in education should inform and improve learning processes 
and outcomes. Therefore, assessment must embed content and skills to be 
considered valid.  

Both achievement and non-achievement assessments must be valid 
in order to produce scores with meaning. Validity depends on:  

• Standards and benchmarks meeting the ESLR’s of Brent 
International School  

• Measures the quantity of topics discussed and learned 
• Adheres to the quality of education that Brent promotes 
• Demonstrates the established goals in the curriculum 
• Includes content, skills, and enduring learning	



	
	
	
Generating	Grade	Data	and	Tracking	Achievement 

 

Brent International School Subic is committed to generating grade data and tracking 
student achievement against the established academic standards and benchmarks. 
Evaluation of summative assessments follows the standard-based system, 
corresponding points are given to exceeding, meeting, or falling below the standard.   

Within the structure set out by each department, i.e.,  

a. English Department 
b. Science Department 
c. Math Department 
d. Social Studies Department 
e. Modern Language Department 
f. English as a Second Language Department 
g. Physical Education and Health Department 
h. Religious Studies Department 
i. Arts Department 

teachers formulate a percentage-system to weigh the significance of specific standards, 
or skill content, represented within summative assessments in the classroom, and all of 
which result to the computation of the Grade Point Average. Brent Subic reporting uses 
an A to F scale in which a GPA is determined. With IB courses, we also grade using the 
1 to 7 scale, but only with the emphasis on summative assessments that cover a 
semester’s or a year’s lesson. Brent Subic’s scale adaptation is based on descriptors 
that represent standards of attained knowledge and skills. Hence, IB Brent teachers are 
provided with an approximate comparative scale that connects the IB 1 to 7 scale to the 
Brent A to F scale. This is applied to IB assessments only, and is given as a predicted 
score in nature.   



IB  Descriptor  Brent  Percentage  GPA  

7  A+  97-100  4.0  
Excellent  

A  93-96  4.0  

A-  90-92  3.7  6  
Very Good  

B+  87-89  3.3  

B  83-86  3.0  
5  Good  

B-  80-82  2.7  

C+  77-79  2.3  
4  Satisfactory  

C  73-76  2.0  

C-  70-72  1.7  
Mediocre  

D+  67-70  1.3  3  

D  63-66  1.0  

2  
Poor  

D-  60-62  0.7  

1  Very Poor  F  59 and below  0.0  

 
 

 

 

 

 

 

 

 



A percentage of students at Brent Schools take IB Diploma or certificate 
exams. The IB assessment policy and procedures indicate that IB uses a 1 
to 7 grading scale. Students in grades 11-12 who are diploma or certificate 
students, therefore, are provided with predicted grades and regular 
feedback using the 1 to 7 IB grade scale.  

The IB grades are the basis for providing advanced placement or credits. 
The vast majority of our student body should be able to present strong 
credentials, reflective of the wholeness of their education and 
recommendations from teachers and guidance counselors who vouch for 
their active role in the education process, thus providing US colleges and 
universities with grades based on A-F and impressive GPA. To serve the 
vast majority of our student population, we uphold the use of grade 
reporting using A-F. IBO recognizes and respects the uniqueness of each 
country and university’s admissions policy. Educators at Brent Schools are 
then able to use grades A-F while simultaneously using the IB scale of 1-7 
in preparation for the various internal and external assessment 
requirements that take place at intervals throughout the two-year program.  



Brent Grade and Reporting  

In the Brent curriculum, a grading period can be defined primarily as the length of a unit. 
Grade reporting occurs on a semester and annual basis. Semester and annual grades can 
be derived from the accumulation of unit grades.  

It is important to note that the following guidelines must be practiced: 

• Units must be clear about the topic/concept they are teaching and assessing.  
• Assessments must not be weighted according to type, but according to the 

content/concept and skill they are assessing.  
• Assessments must be clear about the depth and quantity of content and skill they 

are assessing, and be weighted accordingly.  
• Units must be weighted in significance, based on the topic, in order to derive a 

semester or annual grade. 
• Raw data can be produced from teacher defined possible scores as well as rubrics.  
• Letter grades can be assigned, based on Rubrics, rather than raw numerical 

scores.  
• Letter grades can be assigned, based on Rubrics, rather than raw numerical 

scores.  
• Grade reporting includes content specific feedback, as well as an overall grade. 
• Non-achievement data is reported separately from achievement data.  
• Grades are ultimately reported as an A to F letter grade (also +/-) where each 

number represents  a category of achievement, A+ being the highest.  

 Purpose of Grading   

The primary purpose of Brent assessment is to communicate student achievement, 
with “achievement” being defined as performance measured against published 
standards and learning outcomes.   

Even the Measures of Academic Progress (MAP) tests, which are given in part for 
guidance in course selection and instructional planning, are primarily to inform students 
about their overall progress. This goal requires assessment to be connected to the 
measure of achievement (standard and benchmarks), to target the concepts (big ideas 
and understandings), to provide students the opportunity for transfer, and to utilize content 
and skills that support the above elements.   



Special Education Needs Policy (SEN) 

 
Special Needs Policy Philosophy 

 
At Brent school, we aspire to educate one another by mutual understanding and 

respect, acceptance of uniqueness and limitations of each. We believe that all children 
have the right to obtain quality education. With quality education, the school strives to 
provide opportunities for students to grow and develop into healthy individuals. Brent 
Subic will provide necessary support to ensure that students are successful and progress 
well as they go through the Brent Subic program and the IB Diploma Programme. 
 

It is the purpose of this SEN policy to increase the chance of students with Special 
Education Needs accepted in this school to succeed in their education while at Brent. All 
student enrolled at Brent, including those who have special needs, must meet and 
maintain grade level standards and adhere to the the Expected School Wide Learning 
Results (ESLRs). 
 
A. Special Needs Policy Goals 
 
Within the framework of mutual understanding and respect, the main goals of this policy 
are: 
 
• To ensure that accepted students with special needs have access to the Brent 

curriculum according to their potential.  
• To ensure that the special needs of students accepted are identified, assessed and 

communicated to the personnel involved. 
• To clarify family and school expectations.  
• To provide an environment for students with special needs that allows intellectual, 

emotional and physical growth.  
• To provide an environment for students with special needs to develop self-confidence 

and positive outlook. 
• To allow the Guidance Counselor to access school decisions and plan interventions.  
• To ensure that all staff provide support, cooperative planning and that they also take 

responsibility for the learning of all students in the class.  
• To provide access to and develop partnership with outside provider to identify, assess 

and support students with special needs. 
 
B. Admissions 
 
Brent International School Subic accepts students on the basis of their ability to meet the 
academic, moral and behavioural standards set forth by the school. The admissions policy 
and the admissions office outline the criteria for acceptance to the school. The school also 
follows an unwritten policy where we only accept students whom we can provide service 
to. Thus, we will not be able to accommodate all students with special needs. This may be 
due to lack of human and physical resources. 
 
The Admissions Office will confer with the Lower, Middle and Upper School principals 
before a student with special needs is accepted to the school. The student’s background 
will have to be reviewed and assessed to enable the school to determine whether the 
needs can be accommodated. Parents must disclose relevant information regarding the 
child’s special needs and medical history. 



In the IB DP, the Admissions office will consult the Guidance Counselor and the IB DP 
Coordinator to ensure that teaching and assessment can be made to accommodate the 
needs of the student. Parents will be made aware of the accommodations that will be 
made available to the student. 
 
Accommodations and Modifications may include but not limited to the following: 
 
• preferential seating  
• use of rubrics  
• use of graphic organisers  
• use of note taker  
• use of online platforms or a computer-mediated format  
• use of note cards on tests and quizzes  
• extended time on a assignments  
• extended time on assessments  
• assessments in a pullout setting 
 
 
 
After the decision has been made and the student with special needs is accepted, the 
student has the right to access all resources and curriculum. 
 
It is then the school’s duty to provide the opportunity for growth, success and all the 
necessary support within the school’s limits. 
 
C. The Guidance Team 
 
The school recognises the fact that educational and learning needs may arise at any time 
during the school year. 
 
In the absence of a Special Needs Department, the Guidance Team has been created to 
help monitor, assess, refer and plan interventions for students who may need special 
needs support. In the absence of a Guidance Counsellor, the principal shall assume the 
responsibilities of the Special Needs Support Team. 
 
C.1 Composition of the Guidance Team  

a. Guidance Counselor  
b. Admissions Officer  
c. Principals  
d. Homeroom Teacher  
e. Faculty member from Lower, Middle, Upper Schools preferably 

with SEN background  
f. Athletics Director, as needed  
g. IB DP Coordinator, as needed  
h. Nurse, as needed 

 
 
 
 
 
 
 
 
 



 
 
 
 
 
C.2 Procedures 
 
For students with identified special needs upon admissions: 
 
1. Special needs are communicated to the involved staff.  
2. IEP’s and 504 plans, if any, are communicated to teachers.  
3. Regular monitoring by the Guidance Counselor or a Faculty designate  
4. Evaluation and assessments after each school year  
5. Regular updates of the psycho-educational evaluation (2-year cycle) 
 
 
For students with special, learning or educational needs arising within the school 
year. 
 
A consistent behaviour is observed that impacts academics performance, behaviour and 
socio - emotional functioning. 
  
6. Teachers / Staff or any personnel who observes an unusual consistent behaviour fills 
out the teacher recommendation form and submits or communicates to the Guidance 
Counsellor or the Special Needs Team. 
  
7. Guidance Counselor gathers more information and may at this point call the student or 
parents to try to resolve the issues. 
  
8. Guidance Counselor communicates to the homeroom teacher, both the homeroom 
teacher and the Guidance Counslor monitor student’s progress. 
  
9. If the behaviour persists and/or the issue is unresolved, the Guidance Counselor 
arranges a meeting with the Guidance Team. 
  
10. Guidance Team evaluates and assesses the issue and make 

recommendations. Recommendations include but not limited to referral for 
formal assessments by educational psychologist, properly coordinated 
through the Guidance Office. 
 

11. As soon as evidence and more data are collected, the Guidance Counselor will draft a  
504 plan which outlines accommodations and interventions that the student will 
need to achieve success. 

  
12. This 504 plan is shared to teachers and is included in the student’s file. This 

plan will possibly include student’s learning goals and how it will be achieved, 
the time frame and the staff and personnel who will be responsible for ensuring 
that the goals are achieved. 

 
 
 
 
 
 
 



 
  
13. In cases where situations and special needs cannot be accommodated by the 

school due to insufficient human and physical resources, the student may be 
recommended to move to an educational institution where his needs could be 
accommodated better. 

 
D. Special Needs and IB 
 
Brent International School Subic’s SEN policy supports our belief on “mutual 
understanding and belief.” 
 
In the event that a student is accepted in the BISS Diploma Programme, careful 
consideration has to be done in choosing the right courses to ensure that the student with 
special needs will succeed in the program. The teacher whenever possible should employ 
differentiation strategies according to the child’s IEP or 504 plan. 
 
For internal and external assessments, the IBO authorises the school in certain conditions 
to make provisions for a “Special Arrangement” provided all documents have been 
submitted and approved by IBO. No “Special Arrangement” is given without prior approval 
from IBO. 
 
Special Arrangements may include: 
 
• additional time 
• rest periods 
• use of computer 
• reader 
• modification of the exam papers 
• extension to deadlines 
• assistance with practical work 
 
Applications for special arrangements are made through the IB DP Coordinator following 
the processes outlined by the IBO.



E. Implementation and Revision 
 
 
This SEN Policy has been written as a result of the IB 5- year self - study. This policy has 
been written in accordance with what has already been practiced by the IB DP Coordinator 
in cooperation with the Guidance Counselor, the Admissions Director and the Middle 
School Principal. 
 
This policy should be made available to the stakeholders of the school community, included 

in the admissions packet and published in the school’s handbook. 

 
This policy should be reviewed every three years to update the student’s and school’s 

needs as well as the school’s resources. 

 
RESOURCES 
 
 
BISS IB Programme Information Booklet, 2014  
BISS Middle/Upper School Student- Parent Handbook, 2014-2015  
Handbook of Procedures, 2014  
Towards a continuum of international education, IBO, 2008  
The Diploma Programme: from principles into practice, IBO, 2009 



The Program 

 
 

The Diploma Programme Model 
 

The Diploma Programme Model below is perhaps the clearest representation of the IB 
program. Students are asked to choose one course from each of six groups (which are similar 
to traditional departments), surrounding the vital core requirements, which are appropriately 
lodged immediately adjacent to the students pictured at the center of everything. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Group 1 subjects are intended for native or near-native speakers prepared to pursue a 
rigorous course in literature. 
 

Group 2 language classes are for students who have (usually) studied at least two years 
of the target language. 
 

Group 3 “Individual and Societies” offers a choice between World History, Economics and 
Business Management. 
 

Group 4 is the Sciences - we offer: Biology, Chemistry and Physics 
 

Group 5 offers a choice of three courses in Mathematics: Math SL/HL for those who excel 
or have a great interest in Mathematics and Math Studies SL for those whose primary interests 
lie elsewhere.  

Group 6 is “The Arts,” and our students will choose between a rigorous course in Theatre 
Arts, including History, Performance and Production and Visual Arts, an equally demanding 
course focusing on both theory and practice; but may be possible at BISS to meet the Group 
requirement with a second science or a second Group 3 subject. 



 
 

Diploma Requirements 
 
 
 

The student must choose three of the six subjects at the higher level (HL), which requires at 
least 240 class hours over the two-year program, and three at the standard level (SL), which 
requires only 150 hours in two years. The aim is clearly to offer interested students the 
opportunity to explore their more burning interests in greater depth, and yet to ensure the 
breadth of exposure that an excellent secondary education implies. These six classes, plus 
satisfactory completion of the Extended Essay, the Theory of Knowledge class and the 
Creativity, Activity and Service program provide the basis for the assessment that leads to the 
awarding of the IB Diploma. 

 
3 HL + 3 SL + Extended Essay + TOK + CAS = IB Diploma 

 
Students who do not meet the full diploma requirements may still earn a traditional Brent 

diploma, with or without certificates from IB courses completed successfully. 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

IB Course Student 

 
In instances where a student decides not to pursue the full IB Diploma Program but 

would like to get an IB certificate on certain courses, there is an option to be an IB Course 
student. Student will take IB courses he/she intends to have a certificate on. There is no 
minimum or maximum requirements for the number of courses the student can take. 

 
In May 2014, IB Course Students now have a privilege to get a certificate on the Core 

subjects: Theory of Knowledge (TOK), Extended Essay (EE), Creativity, Activity and Service 
(CAS). This means then, that even if a student chooses not to take the full IB Diploma, he/she 
will be able to get a certificate on any one of the CORE subjects. 



The Vital Core 
 

The Extended Essay (EE)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Brent 
 

International School 
 

Subic  
 
 
 
The extended essay has often  
proved to be a valuable stimulus      
for discussion in interviews for 
college application.  Extended Essay  
 
 

EE is: 
• compulsory for all Diploma 

Programme students 
• externally assessed and, in 

combination with the grade for 
theory of knowledge, 
contributes up to three points to 
the total score for the IB 
Diploma 

• a piece of independed 
research/investigation on a 
topic chosen by the student in 
cooperation with a supervisor 
in the school 

• chosen from the list of 
approved Diploma Programme 
subjects, published in the 
Assessment Procedures 

• presented as a formal piece of 
scholarship containing no more 
than 4000 words 

• the result of approximately 40 
hours of work by the student 

• concluded with a short 
interview, or viva voce, with 
the supervising teacher.   
 

 

 
 
 

Nature of the Extended Essay 
The extended essay is an in-depth study of a focused topic chosen 
from the list of approved Diploma Programme subjects – normally 
one of the student’s six chosen subjects for the IB Diploma.  
 
It is intended to promote high-level research and writing skills, 
intellectual discovery and creativity.  
 
It provides students with an opportunity to engage in personal 
research in a topic of their own choice, under the guidance of a 
supervisor (a teacher in the school).  
 
This leads to a major piece of formally presented, structured 
writing, in which ideas and findings are communicated in a 
reasoned and coherent manner, appropriate to the subject chosen.  
 
It is recommneded that completion of the written essay is followed 
by a short, concluding interview, or viva voce, with the supervisor. 



Theory of Knowledge (TOK) 

 
The Theory of Knowledge course holds everything together. It brings in a student’s work in 

other courses and encourages students to question what and how they are learning - and 

especially to participate by speaking up, something all students must learn to do. The 

course is taught concurrently with the other subjects, and it is expected that it will influence 

the quality and quantity of student participation in those other classes, just as material from 

those other courses will enrich the TOK discussions. 

 
TOK will start with a new curriculum in 2020. It has this new structure: Core Theme, 

Optional Themes, and five compulsory areas of knowledge. 

 
The new core theme is “knowledge and the knower”. With this, the students are given the 

opportunity to reflect on themselves as knowers and thinkers. This also provides strong 

links to the IB Learner Profile. It is also hoped that having a more approachable structure, it 

will make the students more engaged in the topics of the course and find them relevant. 

These are the questions the students will face: 
 
What shapes my perspective? 
 
Where do our values come from? 
 
How can we navigate the world? 
 
How can we tell when we are being manipulated? 
 

 
The optional themes are given and the teacher with the class can choose two: 
 

•Knowledge and technology 
 

•Knowledge and language 
 

•Knowledge and indigenous societies 
 

•Knowledge and politics 
 

•Knowledge and religion 
 

https://resources.ibo.org 



With these optional themes, the students are given a space for a more in-depth discussion that 

is not rooted in AOKs. 

 
These are the Areas of Knowledge to be discussed throughout the course: History, 

Human Sciences, The Natural Sciences, Mathematics, and The Arts. 

 
The Ways of Knowing (Reason, Language, Imagination, Intuition, Faith, Emotion, Memory, Sense 

Perception) will also be explored in the context of the AOKs and/or a Theme. It is hoped that the 

Ways of Knowing will become a natural part of the discussion of the different themes and AOKs. 

 
There are two major assessments for the course. 
 

1. The TOK Essay. The titles are knowledge questions from which students are asked to 

choose one. They will address the question in their essay. The student will be assessed on 

how they are able to “provide a clear, critical and coherent exploration of the essay title.”  
 
 
 
 

2. The TOK Exhibition. For this task, the students will create an exhibition of 3 objects that 

show how TOK manifests in the world.   
 
 
 
 

There are high level questions such as: 
 

Are some types of knowledge more useful than others? 
 

What counts as good evidence for a claim? 
 

Are some types of knowledge less open to interpretation than others? 
 
 
 
 
 

The students will showcase their work to an audience. It can be to parents and other 

members of the school community. The students can also have a “virtual exhibition” of 

their work. 



Creativity 
 

Activity    
 

Service 

 
CAS stands for Creativity, Activity and Service. It is designed 
as an avenue for student’s growth in the areas of personal 
and interpersonal learning. It is said to be the heart of the IB 
Programme because it creates opportunities for students to 
demonstrate the attributes of the learner profile in real and 
practical ways. In as much as the IB programme is 
recognised for producing academically proficient students, its 
essence espouses a more holistic development for each 
individual that CAS provides. Self-determination, 
collaboration, accomplishment and enjoyment are some 
qualities that the student will experience and develop through 
the CAS programme. 
 
Brent schools have a good history of helping those in need, 
and the IB Diploma programme solidifies this concept through 
CAS. Individual and collaborative service projects allow our 
students to engage themselves in the real world and take part 
in purposeful activities with significant outcomes. Collaborating 
with non-profit organisations such as orphanages and rescue 
centres, helping out in medical and dental missions, 
participating in local and international initiatives about global 
issues, and volunteering for various endeavours that help 
rehabilitate structures and facilities for communities in need are 
just a few of the opportunities the students can choose to get 
involved in. 
 
CAS is about taking risks, exploring, and challenging oneself. 
It is a framework for experiential learning. It is designed to 
involve students in new roles to learn new skills. It is based on 
the philosophy of the IB program – learning beyond the 
classroom. It is learning by doing real tasks with real 
consequences. CAS work is a reflective process, evaluating 
experiences and learning over time. CAS makes any activity a 
true vehicle for growth.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Requirements  
 
• 4-6	CAS	Experiences	
(depending	on	Track) 

 
• CAS	Project 
 
• CAS	Portfolio 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

Courses Offered 
 

Group 1: Studies in Language and Literature 
 
 

The Group 1 courses each have their own identity and are designed to support 
future academic study or career-related paths by developing social, aesthetic 
and cultural literacy, as well as improving language competence and 
communication skills. For each course, the syllabus and assessment 
requirements are identical for all languages offered. The teaching and 
assessment of any particular studies in language and literature course will be 
conducted in that language. All courses explore elements of language, 
literature and performance and focus on the following: 
 
• the relationships between readers, writers and texts  
• the range and functions of texts across geographical space and historical time  
• aspects of intertextuality. 
 

All courses in studies in language and literature are designed for students from 
a wide variety of linguistic and cultural backgrounds who have experience of 
using the language of the course in an educational context. To fulfill the 
requirements of the IB Diploma Programme (DP), students must study one of 
the three courses in the studies in language and literature group. To be 
awarded a bilingual diploma, two studies in language and literature courses can 
be taken, each in a different language. 



English A: Literature 
 
 
 

In the English A: literature course, students will learn about the various manifestations of 
literature as a powerful mode of writing across cultures and throughout history. They will 
explore and develop an understanding of factors that contribute to the production and 
reception of literature, such as: 
 
• the creativity of writers and readers  
• the nature of the interaction with the writers’ and readers’ respective contexts and with 
literary tradition  
• the ways in which language can give rise to meaning and/or effect  
• the performative and transformative potential of literary creation and response. 
 
 
Through close analysis of literary texts in a number of forms and from different times and 
places, students 
 
will consider their own interpretations, as well as the critical perspectives of others. In turn, this 
will encourage the exploration of how viewpoints are shaped by cultural belief systems and how 
meanings are negotiated within them. Students will be involved in processes of critical response 

and creative production, which will help shape their awareness of how texts work to influence the 
reader and how readers open up the possibilities of texts. With its focus on literature, this course 

is particularly concerned with developing sensitivity to aesthetic uses of language and 
empowering students to consider the ways in which literature represents and constructs the 
world and social and cultural identities. 
 
 
 

Title Author Assessment: 

Domain 1: Readers, Writers, Texts 

The Tempest William Shakespeare 

Hedda Gabler Henrik Ibsen 

Sputnik Sweetheart Haruki Murakami 

 
 

HL 
 
35%-Paper 1: Literary Analysis 
 
25%-Paper 2 Comparative Essay 
 
20%-Higher Level Essay 



A Room of One’s Own Virginia Woolf 

The Awakening Kate Chopin 

Domain 2: Time and Space 

Persepolis Marjane Satrapi 

Heat and Dust Ruth Prawer Jhabvala 

Silence Shusaku Endo 

Tropical Gothic Nick Joaquin 

Domain 3: Intertextuality 

The World’s Wife Carol Ann Duffy 

The Handmaid’s Tale Margaret Atwood 

1984 George Orwell 

Never Let Me Go Kazuo Ishiguro 

 
20%-Individual Oral 
 
0%-Learner Portfolio 
 
 

SL 
 
35%-Paper 1: Literary Analysis 
 
35%-Paper 2 Comparative Essay 
 
30%-Individual Oral 
 
0%-Learner Portfolio 
 
 



Korean A: Literature  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Type to enter text  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The aims of all subjects in studies in Group 1(Korean Literature) are to enable 

students to: 

 
1. engage with a range of texts, in a variety of media and forms, from different 

periods, styles, and cultures 

2. develop skills in listening, speaking, reading, writing, viewing, presenting 

and performing 

3. develop skills in interpretation, analysis and evaluation 



 
4. develop sensitivity to the formal and aesthetic qualities of texts and an 

appreciation of how they contribute to diverse responses and open up 

multiple meanings 
 

5. develop an understanding of relationships between texts and a variety 

of perspectives, cultural contexts, and local and global issues, and an 

appreciation of how they contribute to diverse responses and open up 

multiple meanings 
 

6. develop an understanding of the relationships between studies in 

language and literature and other disciplines 
 

7. communicate and collaborate in a confident and creative way 
 

8. foster a lifelong interest in and enjoyment of language and literature. 
 
 
 
 

Syllabus outline (component) 
 

 Works are chosen from a variety of literary forms. The study of the works could focus 
 

on the relationships between literary texts, readers and writers as well as the nature 
 

Readers, writers and texts of literature and its study. This study includes the investigation of the response of 
 

 readers and the ways in which literary texts generate meaning. The focus is on the 
 

 development of personal and critical responses to the particulars of literary texts. 
 

  
 

 Works are chosen to reflect a range of historical and/or cultural perspectives. Their 
 

study focuses on the contexts of literary texts and the variety of ways literary texts 
 

Time and space might both reflect and shape society at large. The focus is on the consideration of 
 

 personal and cultural perspectives, the development of broader perspectives, and an 
 

 awareness of the ways in which context is tied to meaning. 
 

  
 

 Works are chosen so as to provide students with an opportunity to extend their study 
 

and make fruitful comparisons. Their study focuses on intertextual relationships 
 

Intertextuality: between literary texts with possibilities to explore various topics, thematic concerns, 
 

Connecting texts generic conventions, literary forms or literary traditions that have been introduced 
 

 throughout the course. The focus is on the development of critical response 
 

 grounded in an understanding of the complex relationships among literary texts. 
 

  
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Group 2: Second Language 
 

The underlying principle of requiring the study of a second language is to promote cultural understanding 
through language and an understanding of other cultures through the study of other languages. This group consists of 
two modern language courses – language ab initio and language B. These courses are language acquisition courses 
designed to provide students with the necessary skills and intercultural understanding to enable them to communicate 
successfully in an environment where the language studied is spoken. 
 
 
 
English B 
 
 
English B explores the Anglophone culture connected to the target language; thus making English highly global in 
focus. This course emphasizes intercultural understanding and language proficiency. It provides students the 
possibility of reaching a high degree of competence in English language while exploring the Anglophone culture and 
social components. It aims to develop the students’ linguistic competence and intercultural understanding. 

 
The language B syllabus approaches the learning of language through meaning. Through the study of the core and 
the options at SL and HL, plus two literary works at HL, students build the necessary skills to reach the assessment 
objectives of the language B course through the expansion of their receptive, productive and interactive skills. 

 
English B is a two-year course available at Standard Level and Higher Level. There is a common syllabus at SL and 
HL (with literature as an additional constituent of the HL course). The differences between the levels are determined by 
the assessment objectives, the depth and breadth of syllabus coverage, the assessment details and criteria, literature 
coverage and suggested teaching hours. 



II. Curriculum Overview  



 



Mandarin B SL 
 
I . Course Description: 
 
The Mandarin B Standard Level course is a language acquisition course designed for 
students with some previous experience of the target language. It is a two year, 150 
hour course focused on developing students’ language proficiency and cultural 
awareness. 
 
In the language B course, students further develop their ability to communicate in 
Mandarin through the study of language, themes and texts. Students will improve 
listening,speaking, reading and writing skills in Mandarin while discussing authentic 
literature and film, as well as current events . Cultural perspectives on topics will also be 
addressed,offering students the opportunity to cultivate a deeper understanding and 
compassion for people of all ethnicities. Correct use of grammar and syntax will be 
acquired contextually in situation that range from useful everyday language to that 
which is analytical and abstract. Students taking this course are required to take the IB 
Mandarin B standard Level exam in May of the second year. 
 
II. CURRICULUM MODEL OVERVIEW for TWO years 

Identities Explore 
 

1. Lifestyles 
2. Health and wellbeing 

3. Language and identity 
 

Experiences 
 

1. Leisure activities 
2. Holidays and travel 

3. Customs and traditions 
 

Human ingenuity 
 

1. Entertainment 
2. Communication and media 

3. Technology 
 

Social organization 
 

1. Social relationships 
2. Education 

3. The working world 
 

Sharing the planet 
 

1. The environment 
2. Globalization 

 



Mandarin B Ab Initio 
 
I .Course Description: 
 
Mandarin ab initio is a language acquisition course for students having little or no 
experience with Chinese languages. Learning a language is more than simply acquiring 
vocabulary and understanding some grammatical rules. This course is designed to 
provide students with the necessary skills and intercultural understanding to enable 
them to communicate successfully in an environment where the language studied is 
spoken. This process allows the learner to expand their awareness of the world and 
foster respect for cultural diversity. 
 
II. CURRICULUM MODEL OVERVIEW for TWO years 
 

Identities Explore 
 

1. Lifestyles 
2. Health and wellbeing 

3. Language and identity 
 

Experiences 
 

1. Leisure activities 
2. Holidays and travel 

3. Customs and traditions 
 

Human ingenuity 
 

1. Entertainment 
2. Communication and media 

3. Technology 
 

Social organization 
 

1. Social relationships 
2. Education 

3. The working world 
 

Sharing the planet 
 

1. The environment 
2. Globalization 

 
 
 
 
 
 
 



Spanish B 
 
The language acquisition will be achieved through the development of receptive 

(listening and reading), productive (writing), and interactive skills (speaking) and 
competencies.  

 
Elements of language include vocabulary, grammatical structures, register, 

pronunciation and intonation.  
 
Receptive skills: the ability to comprehend straightforward, written and spoken 

language. 
 
Productive skills: the ability to write and speak the target language effectively. 
 
Interactive skills: the ability to understand and respond effectively to written and 

spoken language. 
 
Five prescribed themes are common to the syllabuses of language B and 

language ab initio; the themes provide relevant contexts for study at all levels of 
language acquisition in the DP, and opportunities for students to communicate about 
matters of personal, local or national, and global interest.  

 
The five prescribed themes are: 
 • identities 
 • experiences  
• human ingenuity  
• social organization  
• sharing the planet.  
 
The themes allow students to compare the target language and culture(s) to 

other languages and cultures with which they are familiar. The themes also provide 
opportunities for students to make connections to other disciplinary areas in the DP.  
 

 AB INITIO B 

 SL SL 
 

HL 

S 
 

C 

For students with no prior experience of 
the target language, or for those 
students with very limited previous 

For students with some previous 
experience of the target language.  
 



 
O 
 

P 
 

E 

exposure. The difference between SL and HL 
is the study of two literary works 
originally written in the target 
language, which is only required at 
HL.  
 
The distinction between language B 
SL and HL can also be seen in the 
level of competency the student is 
expected to develop. 
 
HL students are expected to 
understand fundamental elements of 
the literary works studied, such as 
themes, plot and characters.  
 
In language acquisition courses, 
specifically language B HL, literature 
is intended as a stimulus for ideas 
to be explored, principally through 
oral assessment. 

 
 
 
 
 
 
T 
 

H 
 

E 
 

M 
 

E 
 

Identities 
● Personal attributes1  
● Personal relationships2 
● Eating and drinking  
● Physical wellbeing 

 
 
Experiences 
● Daily routine  
● Leisure  
● Holidays  
● Festivals and celebrations 

 
 
Human ingenuity 
● Transport 

Identities 
● Lifestyles  
● Health and wellbeing 
●  Beliefs and values4  
● Subcultures  
● Language and identity 

 
Experiences 
● Leisure activities  
● Holidays and travel  
● Life stories  
● Rites of passage  
● Customs and traditions5  
● Migration 

 
Human ingenuity 
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S  
 
 

a 
 

n 
 

d  
 
 

T 
 

O 
 

P 
 
I 
 

C 
 

S 

● Entertainment 
●  Media 
● Technology 

 
 
Social Organization 
● Neighbourhood  
● Education  
● The workplace  
● Social issues 

 
 
 
 
Sharing the Planet 
● Climate  
● Physical geography  
● The environment3 
● Global issues 

 

● Entertainment 
●  Artistic expressions 
●  Communication and media  
● Technology 
●  Scientific innovation 

 
Social Organization 
● Social relationships 
● Community 
● Social engagement 
● Education 
● The working world 
● Law and order 

 
 
Sharing the Planet 
● The environment6 
●  Human rights 
●  Peace and conflict 
●  Equality 
●  Globalization 
●  Ethics 
●  Urban and rural environment 

 

A 
  

S 
 

S 
 

E 
 

S 
 

S 
 

M 

 

Paper 1 

Productive skills—writing  
 
One writing task from a choice of three, each from 
a different theme, choosing a text type from 
among those listed in the examination instructions. 
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E 
 

N 
 

T 
  
S 

Paper 2 

Receptive skills—separate sections for listening 
and reading  
 
Comprehension exercises on three audio 
passages and three written texts, drawn from all 
five themes. 
 

IA 

This component is an individual oral assessment 
internally assessed by the teacher and externally 
moderated by the IB at the end of the course.  
 
A conversation with the teacher, based on a visual 
stimulus, followed by discussion based on an 
additional theme.  

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

Group 3: Individual and Societies 
 
The subjects offered in this group provide for the development of a critical appreciation of human experience 
and behavior, the varieties of physical, economic and social environments that people inhabit, and the history of 
social and cultural institutions. The subjects offered in this course aim to promote the appreciation of the way in 
which learning is relevant to both the culture in which the student lives, and the culture of other societies. Not 
only that, the subjects also develop awareness in the student that human attitudes and opinions are widely 
diverse and that a study of society requires an appreciation of such diversity. 
 
 
Business Management 

 
The business management course is designed to develop students’ knowledge and understanding of 
business management theories, as well as their ability to apply a range of tools and techniques. 
Students learn to analyze, discuss and evaluate business activities at local, national and international 
levels. The course covers a range of organizations from all sectors, as well as the socio-cultural and 
economic contexts in which those organizations operate. The course covers the key characteristics of 
business organization and environment and the business functions of human resource management, 
finance and accounts, marketing and operations management. Links between the topics are central to 
the course. Through the exploration of six underpinning concepts (change, culture, ethics, 
globalization, innovation and strategy), the course allows students to develop a holistic understanding 
of today’s complex and dynamic business environment. The conceptual learning is firmly anchored in 
business management theories, tools and techniques and placed in the context of real world examples 
and case studies. The course encourages the appreciation of ethical concerns at both a local and 
global level. It aims to develop relevant and transferable skills, including the ability to: think critically; 
make ethically sound and well-informed decisions; appreciate the pace, nature and significance of 
change; think strategically; and undertake long term planning, analysis and evaluation. The course 
also develops subject-specific skills, such as financial analysis. 



The aims of the business management course at HL and SL are to: 
 
1. encourage a holistic view of the world of business  
2. empower students to think critically and strategically about individual and organizational 
behaviour 
3. promote the importance of exploring business issues from different cultural perspectives  
4. enable the student to appreciate the nature and significance of change in a local, regional 
and global context 
5. promote awareness of the importance of environmental, social and ethical factors in the 
actions of individuals and organizations 
6. develop an understanding of the importance of innovation in a business environment. 
 

 

Syllabus outline 

 
Unit 1: Business organization and environment 
 
1.1 Introduction to business management  
1.2 Types of organizations  
1.3 Organizational objectives  
1.4 Stakeholders  
1.5 External environment  
1.6 Growth and evolution  
1.7 Organizational planning tools (HL only) 
 
 
 
 
Unit 2: Human resource management 
 
2.1 Functions and evolution of human resource management  
2.2 Organizational structure  
2.3 Leadership and management  
2.4 Motivation  
2.5 Organizational (corporate) culture (HL only)  
2.6 Industrial/employee relations (HL only) 



Unit 3: Finance and accounts 
 
3.1 Sources of finance  
3.2 Costs and revenues  
3.3 Break-even analysis  
3.4 Final accounts (some HL only)  
3.5 Profitability and liquidity ratio analysis  
3.6 Efficiency ratio analysis (HL only)  
3.7 Cash flow  
3.8 Investment appraisal (some HL only)  
3.9 Budgets (HL only) 
 
 
 
 
Unit 4: Marketing 
 
4.1 The role of marketing  
4.2 Marketing planning  
(including introduction to the four Ps)  
4.3 Sales forecasting  
4.4 Market research  
4.5 The four Ps (product, price, promotion, place)  
4.6 The extended marketing mix of seven Ps (HL only)  
4.7 International marketing (HL only)  
4.8 E-commerce 
 
 
 
 
 
 
Unit 5: Operations management 
 
5.1 The role of operations management  
5.2 Production methods  
5.3 Lean production and quality management (HL only)  
5.4 Location  
5.5 Production planning (HL only)  
5.6 Research and development (HL only)  
5.7 Crisis management and contingency planning (HL only) 



History (Focus on Europe for both HL and SL) 
 
 
Topics of Study:  
The Brent International School Subic IBDP History course consists of 4 four components: 
 

●1 prescribed subject (2 case studies) (HL & SL)  
●2 World History themes (HL & SL)  
●3 areas of European history. (HL)  
●1 IA - an independent historical analysis 

 
Important topics, eras, events and themes of the 20th century have been selected by the instructor to address the 
curriculum requirements listed above. Please see the scope and sequence section below to view the specific 
content areas covered. Students are allowed to research any history topic (10 years or older) for their IA. 
 
Course Aims:  
The study of modern history provides students with a respect for differing points of view as well as a foundational 
understanding of modern global issues. Through engaging with primary material and reading historical 
interpretations, IB history students will construct and defend their own historical judgments, both in conversation and 
in writing. This is important as many universities note incoming students feel challenged by the expected level 
rhetoric in their courses. IB History offers students the opportunity to develop these skills while exploring, discussing, 
and analyzing past events. As such it is an excellent preparatory course for students seeking to ease the transition into 
the post-secondary academic world. 
 
Course Outline:  
The IB History curriculum is selected by Brent schools from a list of history topics deemed appropriate by IB. All IB 
History courses are required to cover 1 prescribed subject and 2 world history topics. In addition, HL courses included 
the study of 3 regional history topics. In May of their final year, all IB candidates will write the IB History Paper 1 
and Paper 2 exams. Only HL candidates will complete the Paper 3 exams. In addition to the end of course exams, All 
IB History candidates must submit a 2200 word historical research paper (IA) before completing the course. The Brent 
Subic IB history course will follow the curricular path outlined below.  
 
 
 
 

BISS IB History 
 

Paper 1: Prescribed Sub.  Paper 2: World History (HL/ Paper 3 History of Europe (HL) Internal Assessment (IA) (HL/ 
 

(HL/SL)  SL)  SL) 
 

  Topic 11:Causes and Effects of Topic 13. Europe and A student selected historical 
 

  20th Century Wars the First World War investigation 
 

   (1871–1918) 
 

    Any historical topic (global, 
 

  Topic 14: Inter-war domestic regional or local) 
 Prescribed Subject 3. The 

   
 

  developments in European states 
 Move to Global War   
 

   
Must have occurred at least 10 

 

   (1918–1939) 
 

     

  years prior to the year of writing. 
 

  Topic 12: The Cold War Topic 15: Diplomacy in Europe  
 

  Superpower Tensions and (1919-1945)  
 

  Rivalries (20th Century)   
 

      

Grade 11 Units Grade 12 Units 
 

    
 

The First World War (Papers 2 & 3) The civil wars in Spain and China (Paper 2) 
 

    
 

The Rise of Fascism in Italy and Italian Expansion (Papers 1 Japanese Expansion into East Asia (Paper 1) 
 

 & 3)   
 

     

Weimar Germany to Hitler’s Expansion (Papers 1 & 3) The Second World War (Papers 2 & 3) 
 

    
 

Internal Assessment The Cold War (Papers 2 and 3) 
 

     
  



Economics 
 
 
 

The new Brent Subic IB Diploma Programme Economics course aims to 

encourage students to think critically about economics by providing students with a 

core knowledge of economics. The new Group 3 course also aims to promote an 

awareness and understanding of internationalism in economics that seeks to 

enhance the students’ development as independent learners. 

 
The IBDP Economics course follows the prescribed two-year IBDP syllabus 

and concludes with an external examination worth 80% and with an internal 
assessment (Economics Portfolio) worth 20%. This course emphasizes the theories 
of microeconomics, which deal with economic variables affecting individuals, firms 
and markets, and the theories of macroeconomics, which deal with economic 
variables affecting countries, governments and societies. These economic theories 
would be applied to real-world issues. Prominent among these issues are fluctuations 
in economic activity, international trade, economic development and environmental 
sustainability. 
 
  
 

The economics course encourages students to develop international 
perspectives, fosters a concern for global issues, and raises students’ awareness of 
their own responsibilities at a local, national and international level. The course also 
seeks to develop values and attitudes that will enable students to achieve a degree of 
personal commitment in trying to resolve these issues, appreciating our shared 
responsibility as citizens of an increasingly interdependent world. 
 

It is expected that students of this course are to read and listen extensively to 

current media sources, as this will definitely enhance their ability to comprehend and 

appropriately apply economics theories to the real world. 
 
  
 

Source: IBDP Economics Guide First Examination 2013  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Group 4: Sciences 
 

The experimental sciences offered in this group provide opportunities for scientific 
exploration and creativity within global contexts. Each subject contains a body of knowledge, 
methods and techniques which students are required to learn and apply. In their application of 
scientific method, students develop an ability to analyze, evaluate and synthesize scientific 
information. A compulsory group 4 project encourages students to appreciate environmental, 
social and ethical implications of science. This is a collaborative experience emphasizing on 
the processes involved in scientific investigations rather than the products of investigation. 
 

Biology 
 
 

IB Biology is an experimental science course that will enable students to explore 
interrelationships between core concepts in biology using a variety of methods. These 
methods include a heavy emphasis on student investigation and inquiry, research, analysis, 
and application. Students are encouraged to develop a strong foundational understanding of 
the nature of science and describe how newly acquired knowledge leads to new and different 
questions. The principal aim of the course is to instill a sense of curiosity and discovery in 
looking at the living world. 
 

The course will be precise and rigorous college-level introduction to the content of the 
biological sciences. The students will be exposed to new developments in biology, especially 
ones that impact areas of human endeavor such as genetic engineering, human physiology, 
and climate changes. The curriculum will include biological skills, scientific method, 
experimental activities, bio-technology, and practical investigations. Additionally, students will 
evaluate international perspectives of various environmental, social, and ethical issues in the 
area of biology. The IB Biology candidate should have at least an elementary background in 
biology, chemistry, and physics as preparation for this course. 



Chemistry 
 
 
 

Chemistry is an exciting branch of science which is often called “the central science” because of 
its ability to link the physical sciences and life sciences together. It finds applications in a broad 
range of areas such as medicine, astronomy, engineering, and earth sciences, to name a few. 
Chemistry is not as mathematically rigorous as physics but still explores the foundations of natural 
phenomena and their more visible applications in life sciences. It is recommended for students who 
would like to pursue careers in the medical sciences, engineering, or the earth sciences. 

 
IB Chemistry is a course that combines academic study with the acquisition of practical and 

investigational skills. The course aims to deepen the students’ understanding of fundamental 
concepts in Chemistry, thereby providing them with a solid foundation with which they can pursue 
higher level Chemistry courses in college. 

 
The course reviews and tackles topics covered in tenth grade (such as atomic structure, chemical 

bonding and stoichiometry) with greater depth and also covers more advanced topics such as 
thermochemistry, chemical kinetics, chemical equilibria, electrochemistry and organic chemistry. The 
students will also cover two optional topics which may include medicines and drugs, human 
biochemistry and environmental chemistry. These topics cater to the course requirements of many 
university courses such as medicine and the environmental sciences. 
 



Group 5: Mathematics 
 
Group 5 MATHEMATICS: 
 
The new courses in IB Mathematics prepare students to acquire and be equipped with the 
necessary Mathematical knowledge and understanding as well as the use of technology to 
solve different problem-solving applications. The topics covered are both traditionally part 
of pre-university mathematics course.  Since students differ individually in terms of 
strengths and weaknesses as well as interests and passions, the new courses in IB 
Mathematics are so designed to cater to the students' pre-university needs and are 
classified into two:  Applications and Interpretations (AI) and Analysis and 
Approaches (AA).  
 
Applications and Interpretations makes extensive use of technology to allow students to 
construct mathematical models, develop mathematical thinking in the context of a practical 
problem solving.  The course is recommended to those students who will pursue 
University courses that will not require mathematical knowledge that will significantly 
necessitate in-depth analyses and complex processes to solve math problems.  This may 
include but not limited to University courses in fashion design, communications, law, the 
liberal arts courses and the like. 
 
Analysis and Approaches has a strong emphasis on developing analytical expertise,  the 
ability to construct, communicate and justify correct mathematical arguments.  It is more 
appropriate for students who are very comfortable in manipulating algebraic expressions 
and have very keen eyes in recognising and using mathematical patterns in different 
contexts, situations and applications.  The students who would take this course would be 
more likely to pursue highly technical courses such as Pure and Applied Mathematics, 
Engineering, Architecture and other professions that will require precise analytical skills 
and a good understanding of simple proofs  in University. 
 
Both courses offer Standard Level and Higher Level classes.  The Higher Level in both 
courses will have additional topics to discuss and will have a more in-depth discussion of 
the common core.  In cases of combined classes in both the Applications and 
Interpretations and Analysis and Interpretation, HL courses will have a once a week 
after school extension time as required by IB to cover the additional topics not discussed 
in the common core. 
 

SYLLABUS OUTLINE: 
 
Topic 1 - Number and Algebra 
Topic 2 - Functions 
Topic 3 - Geometry and Trigonometry 
Topic 4 - Statistics and Probability 
Topic 5 - Calculus 
 
 
 
Year 1 - SL/HL 



 
Topic 1 - Number and Algebra 
 Analysis and Approaches Applications and Interpretations 

1. 1 Operations with numbers in the form a x 10k where 1 < a < 10 and k is an integer 

1.2 Arithmetic Sequences and Series 

1.3 Geometric Sequences and Series 

1.4 Financial Applications of Geometric Sequences and Series 

1.5 Laws of Exponents with Integer Exponents 

1.6 Simple Deductive proof; numerical and 
algebraic 

Approximation: decimal places, 
significant figures 

1.7 Laws of Exponents with Rational 
Exponents 

Amortization and annuities using 
technology 

1.8 Sum of Infinite Convergent Sequences Solving systems of linear equations and 
polynomial equations using technology 

1.9 The Binomial Theorem - 

 Additional HL Topics 

1.9 - Laws of Logarithms 

1.10 Counting Principles, including 
permutations and Combinations 

Simplifying expressions involving 
rational exponents 

1.11 Partial Fractions The sum of infinite geometric 
sequences 

1.12 Complex Numbers 

1.13 Modulus - argument (Polar form) of complex Numbers 

1.14 Complex Conjugates Roots of Quadratic 
and Polynomial Equations with Real 

Coefficients 

Matrices 

1.15 Proof by Mathematical Induction Eigenvalues and eigenvectors 

1.16 Solutions of Systems of Linear Equations 
( 3 equations - 3 unknowns) 

- 

 



Topic 2 - Functions 
 
 Analysis and Approaches Applications and Interpretations 

2.1  Linear Functions 

2.2 Function Notations, domain and Range 

2.3 Graphs of Functions 

2.4 Key Features of Graphs 

2.5 Composite Functions Modelling with Functions 

2.6 The Quadratic Functions Modelling Skills 

2.7 Solutions of Quadratic Equations 
and Inequalities 

- 

2.8 The Reciprocal Functions - 

2.9 Exponential Functions and Their 
Graphs 

- 

2.10 Solving equations graphically and 
analytically 

- 

2.11 Graph Transformations  

 Additional Topics for HL 

2.7 - Composite Functions 

2.8 - Transformations of graphs 

2.9 - Exponential models to calculate half-life 
(sinusoidal, logistic, piecewise models) 

2.10  Logarithm 

2.12 Polynomial Functions and their 
Graphs 

- 

2.13 Rational Functions - 

2.14 Odd and Even Functions - 



2.15 Solutions to Inequalities both 
graphically and analytically 

- 

2.16 Transformations of Absolute Value 
Functions 

- 

 
Topic 3 - Geometry and Trigonometry 
 
 Analysis and Approaches Applications and Interpretations 

3.1 Distance, Volume and Surface Area 

3.2  Right Triangle Trigonometry 

3.3 Applications and Right and Non-right Angled Triangle  

3.4 The Circle 

3.5 The Unit Circle: sine and cosine Equations of perpendicular bisectors 

3.6 Trigonometric Identities Voronoi Diagrams 

3.7 The Circular Functions - 

3.8 Solving Trigonometric Equations both 
Graphically and Analytically 

- 

 Additional HL Topics 

3.7 - Radians and conversion between 
degrees and radians 

3.8 - The Unit Circle: sine and cosine 

3.9 Reciprocal Trigonometric Ratios Geometric transformations of points 
in 2D using matrices 

3.10 Compound Angle Identities Concept of Vector and Scalar 

3.11 Relationships between the Trigonometric 
Functions of Complementary Angles 

Vector equation of a line in two and 
three dimensions 

3.12 Vectors Vector applications to kinematics 

3.13 Scalar Products of Two Vectors Definition and calculation of the 
scalar product of two vectors 



3.14 Vector Equation of a Line Graph Theory 

3.15 Intersection of Vectors Adjacency matrices 

3.16 Vector Products Algorithm 

3.17 Vector Equations of a Plane - 

3.18 Intersections and Angles between lines and 
planes 

- 

 
Topic 4 - Statistics and Probability 
 
 Analysis and Approaches Applications and Interpretations 

4.1 Discrete and Continuous Data 

4.2 Presentations of Data; Cumulative Frequencies 

4.3 Measures of Central Tendencies and Dispersions 

4.4 Linear Correlation of Bivariate Data 

4.5 Sample Space 

4.6 Independent Events 

4.7 Probability Distribution 

4.8 Binomial Distribution 

4.9 Normal Distribution 

4.10 Line of x on y; Linear 
Regression 

Spearman’s rank correlation coefficient, r 

4.11 Conditional Probability Chi-squared test 

4.12 Standard Normal Distribution Reliability and Validity 

 Additional HL Topics 

4.13 Baye’s Theorem Non-linear regression 

4.14 Variance of a Discrete Random 
Variable 

Linear transformation of a single random variable 



4.15 - Linear combination of n independent normal 
random variables 

4.16 - Confidence intervals for the mean of a normal 
population 

4.17 - Poisson distribution 

4.18 - Critical values and critical regions 

4.19 - Transition matrices 

 
Topic 5 - Calculus 
 
 Analyses and Approaches Applications and Interpretations 

5.1 Limit 

5.2 Increasing and Decreasing Function 

5.3 Derivative of Functions with Integer Exponents 

5.4 Normals and Tangents 

5.5 Anit-Differentiation 

5.6 The Chain Rule Local maximum and minimum points 

5.7 The Second Derivative Optimisation 

5.8 Local Maximum and Minimum Trapezoidal rule 

5.9 Kinematics Applications of 
Derivative 

- 

5.10 Indefinite Integral - 

5.11 Definite Integrals: Areas between 
curves 

- 

 Additional HL Topics 

5.9 - The Chain Rule 

5.10 - The Second Derivative 



5.11 - Integration 

5.12 Continuity Volume of revolution 

5.13 Indeterminate Form of Limits Kinematics involving displacement, velocity and 
acceleration 

5.14 Implicit Differentiation Setting up a differential equation/model 

5.15 Derivatives of Trigonometric 
Functions 

Slope fields 

5.16 Integration by Substitution and by 
Parts 

Euler’s method 

5.17 Volumes of Revolution Qualitative analysis of eigenvalues 

5.18 First Order Differential Equations  Second Derivative by Euler’s method 

5.19 Maclaurin Series - 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Group 6: The Arts 
 
 
The subjects in group 6 are interpretative in approach and allow for significant choice of 
content. This feature allows a high degree of adaptability to different cultural contexts, and 
to the strengths and interests of teachers and their students. The emphasis in all the 
subjects is on creativity: the making of art, the making of music and the making of theatre in 
the context of disciplined, practical research into the relevant genres.   

THEATRE ARTS  
 
 
 
Theatre is a dynamic, collaborative 
and live art form. It is a practical 
subject that encourages discovery 
through experimentation, the taking of 
risks and the presentation of ideas to 
others. It results in the development of 
both theatre and life skills; the building 
of confidence, creativity and working 
collaboratively. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The IB Diploma Programme theatre course is a 
multifaceted theatre-making course of study. It 
gives students the opportunity to make theatre 
as creators, designers, directors and 
performers. It emphasizes the importance of 
working both individually and collaboratively as 
part of an ensemble. It offers the opportunity to 
engage actively in the creative process, 
transforming ideas into action as inquisitive and 
productive artists. 
 

 
IB Theatre Diploma Guide p. 6  

 

 
Students experience the course from 

 
contrasting artistic perspectives. They learn 
to apply research and theory to inform and 

to contextualise their work. The theatre 
course encourages students to appreciate 
that through the processes of researching, 

creating, preparing, presenting and critically 
reflecting on theatre— as participants and  
audience members—they gain a richer 

understanding of themselves, their 
 

community and the world. 



Visual Arts  
 
 
 

The IB Diploma Programme Visual Arts course 

encourages students to challenge their own creative and 

cultural expectations and boundaries. It is a thought-

provoking course in which students develop analytical 

skills in problem-solving and divergent thinking, while 

working towards technical proficiency and confidence as 

art-makers. In addition to exploring and comparing visual 

arts from different perspectives and in different contexts, 

students are expected to engage in, experiment with and 

critically reflect upon a wide range of contemporary 

practices and media. The course is designed for students 

who want to go on to study visual arts in higher education 

as well as for those who are seeking lifelong enrichment 

through visual arts. 
 
 
 

Supporting the International Baccalaureate mission 

statement and learner profile, the course encourages 

students to actively explore the visual arts within and 

across a variety of local, regional, national, international 

and intercultural contexts. Through inquiry, investigation, 

reflection and creative application, visual arts students 

develop an appreciation for the expressive and aesthetic 

diversity in the world around them, becoming critically 

informed makers and consumers of visual culture. 
 
 
 

The visual arts core areas consists of three equal 

interrelated areas—communicating visual arts, visual arts in 

context and visual arts methods. Students are required to 

understand the relationship between these areas and how 

each area informs and impacts their work in visual arts. 
 
 
 
 
 

 
IB VA Guide 2016 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Word About College 
 

Do universities recognize the IB Diploma? 
 

YES! The IB Diploma is widely recognized by top universities all over the world and 
stands as a high standard of educational credentials. Universities in Canada, The United 
States of America, Australia, Germany, Japan, Netherlands, The United Kingdom, Korea 
and 42 other countries world-wide have accepted IB Diploma graduates. In Germany, an IB 
Diploma is recognized as the highest category of foreign diplomas. Many colleges like the 
University of British Columbia, MIT, and Yale offer credit and/or advanced placement for 
strong IB grades. This means that in some institutions, graduates with an IB diploma may 
be able to start university as second year students, skipping their freshman year. It is 
important to note that while the IB Diploma usually weighs positively on student’s chance for 
acceptance, it does not guarantee entry. Further information as to the entrance 
requirements of specific schools/countries can be found at the IBO website: 
 
 

 
http://www.ibo.org/diploma/recognition/recognitionpolicy/index.cfm 



Assessment Guides 
 

How is Assessment like in the IB DP? 
 
 
 
 
 

Assessment	 is	 an	 integral	 part	 of	 teaching	 and	 learning.	 The	 most	 important	 aims	 of	
assessment	 in	 the	 Diploma	 Programme	 are	 that	 it	 should	 support	 curricular	 goals	 and	
encourage	appropriate	student	learning.	Both	external	and	internal	assessment	are	used	in	the	
Diploma	Programme.	 IB	 examiners	mark	work	produced	 for	 external	 assessment,	while	work	
produced	for	internal	assessment	is	marked	by	teachers	and	externally	moderated	by	the	IB. 
 

There	are	two	types	of	assessment	identified	by	the	IB. 
 

• Formative	assessment	informs	both	teaching	and	learning.	It	 is	concerned	with	providing	
accurate	and	helpful	feedback	to	students	and	teachers	on	the	kind	of	learning	taking	place	and	
the	 nature	 of	 students’	 strengths	 and	 weaknesses	 in	 order	 to	 help	 develop	 students’	
understanding	and	capabilities.	Formative	assessment	can	also	help	to	improve	teaching	quality,	
as	 it	 can	 provide	 information	 to	 monitor	 progress	 towards	 meeting	 the	 course	 aims	 and	
objectives.	
	

• Summative	 assessment	 gives	 an	 overview	 of	 previous	 learning	 and	 is	 concerned	 with	
measuring	 student	 achievement.	 The	 Diploma	 Programme	 primarily	 focuses	 on	 summative	
assessment	designed	 to	 record	 student	 achievement	 at,	 or	 towards	 the	 end	of	 the	 course	of	
study.	(IB	Assessment	Guide)	

 
 

The	succeeding	pages	show	the	assessment	guides	of	the	different	courses	offered	at	Brent	
International	School	Subic. 



English A: Literature 
 
 

Title  Author Assessment:  
 

       
 

Domain 1: Readers, Writers, Texts  HL   
 

        
 

The Tempest  William Shakespeare 35%-Paper 1: Literary Analysis  
 

Hedda Gabler  Henrik Ibsen 25%-Paper 2 Comparative  
 

    
 

 Essay  
 Sputnik Sweetheart  Haruki Murakami      
 

    
 

 20%-Higher Level Essay  
 A Room of One’s Own  Virginia Woolf      
 

    
 

The Awakening Kate Chopin 20%-Individual Oral  
 

    
 

0%-Learner Portfolio  
 Domain 2: Time and Space      
 

        
 

Persepolis  Marjane Satrapi      
 

        
 

Heat and Dust  Ruth Prawer Jhabvala SL  
 

        
 

Silence  Shusaku Endo 35%-Paper 1: Literary Analysis  
 

Tropical Gothic  Nick Joaquin 35%-Paper 2 Comparative  
 

Essay  
 Domain 3: Intertextuality      
 

    
 

 30%-Individual Oral  
 The World’s Wife  Carol Ann Duffy      
 

    
 

 0%-Learner Portfolio  
 The Handmaid’s Tale 

 
Margaret Atwood 

     
 

        
 

1984  George Orwell      
 

        
 

Never Let Me Go  Kazuo Ishiguro      
 

        
 



Korean A: Literature 

 

   Group 1 Korea Lit_ Assessment Objective 
 

 Which component addresses this How is the assessment objective 
 

 Assessment objective 
 

 assessment objective? addressed? 
 

 평가목표 
 

 평가의구성  평가 목표에 도달하는 방법 
 

 SL  HL Know, understand Students are required to demonstrate  
 

       

 내부 평가  내부평가 and interpret knowledge and understanding of two of the  
 

   works in their course of studies and 
 

 Internal  Internal  
 

 (30%)  (20%)   interpret them in relation to a global issue. 
 

      Students are required to evaluate two of  
 

 구두비평 구두비평  the works studied in terms of a global  
 

 Individual oral Individual oral Analyse and issue present in both of them, and  
 

 (15 minutes) (15 minutes) evaluate analyse and evaluate how their unique  
 

      perspectives are constructed by the  
 

      authors’ choices.  
 

        
 

      Students are required to deliver a well-  
 

     organized, coherent, convincing and  
 

     Communicate  
 

      balanced oral, which focuses on a  
 

      global issue of their own choice.  
 

        
 

 외부 평가  외부 평가  The response to a previously unseen  
 

 External  External literary passage requires students to show  
 

   Type to enter text Know, 
  

   their knowledge and understanding of  
 

 (35%)  (35%)  understand  
 

     literary forms, and their ability to establish  
 

  and interpret  
 

   their own interpretation of the text or extract  
 

 문학 분석  문학 분석   
 

    and to come to conclusions about it.  
 

       

 Paper 1: Guided  Paper 1: Guided    
 

 literary analysis literary analysis  Students are required to explore a  
 

 (1 hour 15 minutes) (2 hours previously unseen literary passage and  
 

   Analyse and  
 

   15 minutes) write a response to it, analyzing and  
 

     evaluate  
 

      evaluating how the writer’s choices have  
 

      contributed to meaning.  
 

        
 

      Students are required to write a formal,  
 

     well-organized and well- focused  
 

     Communicate  
 

      analysis using language appropriate to  
 

      a formal essay.  
 

        
 

 외부 평가     The essay on two works requires students  
 

 External    Know, to show their knowledge and understanding  
 

 (35%)  External understand of the works and interpret their implications,  
 

   (25%)  and interpret and their similarities and differences, in  
 

     connection with a given focus.  
 

 비교 논술    
 

 Paper 2    
 

 Paper 2  
Students are required to write a 

 
 

 Comparative  
 

 Comparative Analyse and comparative analysis and evaluation of  
 

 essay (1 hour  
 

 essay (1 evaluate two of the works studied in terms of the  
 

 45 minutes)   
 

 hour 45    demands of a given question.  
 

     
 

 
minutes)     

 

      Students are required to write a formal  
 

      essay, which is well organized, offers a  
 

     Communicate balanced comparison between two works,  
 

      and is clearly focused on a given  
 

      question.  
 

        
  



 

 
Group 1 Korea Lit_ Assessment Objective 

 
 
 

External  
(20%) 

 
Higher  

Level(HL) 

  
 

 Students are required to demonstrate 
 

Know, knowledge and understanding of one of 
 

understand the literary texts or works studied and 
 

and interpret interpret it in relation to a line of inquiry 
 

 they have selected. 
 

 Students are required to analyse and 
 

Analyse and evaluate one of the literary texts or 
 

evaluate works studied in relation to a line of 
 

 inquiry of their own choice. 
 

  
 

 Students are required to write a formal 
 

 essay exploring a line of inquiry in 
 

relation to a literary text or work. The 
 Communicate 
 

 essay should be formal, well-structured 
 

 and should evidence good citation and 
 

 referencing skills. 
 

  
 



Language B SL (English B, Mandarin, Spanish) 
 

Assessment Component Weighting 

   
External assessment    

 
 
 
Paper 1 (1 hour 30 minutes): Receptive skills 

 
Text-handling exercises on four written texts, based on the core. 

 
Paper 2 (1 hour 30 minutes): Written productive skills 

 
One writing exercise of 250–400 words from a choice of five, based on 
the options. 

 
Written assignment: Receptive and written productive skills 

 
Intertextual reading followed by a written exercise of 300–400 words 
plus a 100-word rationale, based on the core. 

 
Internal assessment 

 
Internally assessed by the teacher and externally moderated by the IB. 

 
Individual oral (8–10 minutes) 

 
Based on the options: 15 minutes’ preparation time and a 10-
minute (maximum) presentation and discussion with the teacher. 

 
Interactive oral activity 

 
Based on the core: Three classroom activities assessed by the teacher. 

 
70% 
 
 
 
 
20% 
 
 
 
 
 
 
25% 
 
 

 
25% 
 
 
 
 
 
 
30% 
 
 
 
 
 
 
 
20% 
 
 
 
 
10% 



Language B HL (English B, Mandarin, Spanish) 
 
 



 
Business and Management SL  

 
Assessment Component 

 
 

External assessment (3 hours)  
 
 

Paper 1 (1 hour and 15 minutes)   
Based on a case study issued in advance, with additional unseen material included in section B. 

 
Assessment objectives 1, 2, 3, 4 (50 marks) 

 
Section A 

 
Syllabus content: Units 1–5 

 
Students answer three of four structured questions. (10 marks per question) 

 
Section B 

 
Syllabus content: Units 1–5   
Students answer one compulsory structured question. (20 marks) 

 
Paper 2 (1 hour and 45 minutes) 

 
Assessment objectives 1, 2, 3, 4 (60 marks) 

 
Section A 

 
Syllabus content: Units 1–5 

 
Students answer one of two structured questions based on stimulus material with a quantitative focus. 
(20 marks) 

 
Section B 

 
Syllabus content: Units 1–5 

 
Students answer one of three structured questions based on stimulus material. (20 marks) 

 
Section C 

 
Syllabus content: Units 1–5 

 
Students answer one of three extended response questions. This question is based primarily on two 
concepts that underpin the course. (20 marks). 

 
 
Weighting 
 
 
75% 
 
35% 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
40% 

 

 

Internal assessment 25%  
Internal assessment (15 teaching hours) 

 
This component is internally assessed by the teacher and externally moderated by the IB at the end of 
the course. 

 
Written commentary 

 
Students produce a written commentary based on three to five supporting documents about a real issue 
or problem facing a particular organization. Maximum 1500 words. (25 marks) 



Business and Management HL 
 

Assessment Component Weighting 
 

  
 

External assessment (4 hours and 30 minutes)  75% 
 

Paper 1 (2 hour and 15 minutes)   
 

Based on a case study issued in advance, with additional unseen material included in sections B and C. 
 35% 
 

Assessment objectives 1, 2, 3, 4 (70 marks)  
 

Section A  
 

Syllabus content: Units 1–5 including HL extension topics  
 

Students answer three of four structured questions. (10 marks per question)  
 

Section B  
 

Syllabus content: Units 1–5 including HL extension topics  
 

Students answer one compulsory structured question. (20 marks)  
 

Section C  
 

Syllabus content: Units 1–5 including HL extension topics  
 

Students answer one compulsory extended response question primarily based on HL extension topics. 
 

(20 marks) 40% 
  

Paper 2 (2 hour and 15 minutes) 
 

Assessment objectives 1, 2, 3, 4 (80 marks) 
 

Section A 
 

Syllabus content: Units 1–5 including HL extension topics 
 

Students answer one of two structured question based on stimulus material with a quantitative focus. 
(20 marks) 

 
Section B 

 
Syllabus content: Units 1–5 including HL extension topics 

 
Students answer two of three structured questions based on stimulus material. (20 marks per question) 

 
Section C 

 
Syllabus content: Units 1–5 including HL extension topics 

 
Students answer one of three extended response questions. This question is based primarily on two 
concepts that underpin the course. (20 marks) 

 
 
 
 

Internal assessment (30 teaching hours) 
 

 25% 
  

This component is internally assessed by the teacher and externally moderated by the IB at the end of the course. 



Economics SL 
 

Assessment Component Weighting 

    
External assessment (3 hours) 

 
Paper 1 (1 hour and 30 minutes) 

 

An extended response paper (50 marks)   
Assessment objectives 1, 2, 3, 4  

 
80% 
 
40% 

 

 
Section A    

 
Syllabus content: section 1—microeconomics    
Students answer one question from a choice of two. (25 marks) Section 

 

Section B  

Syllabus content: section 2—macroeconomics   40% 

Students answer one question from a choice of two. (25 marks)  

Paper 2 (1 hour and 30 minutes)  

A data response paper (40 marks)    

Assessment objectives 1, 2, 3, 4   

Section A     

Syllabus content: section 3—international economics Students answer  

one question from a choice of two. (20 marks) Section B  

Syllabus content: section 4—development economics Students answer  

one question from a choice of two. (20 marks)  

Internal assessment (20 teaching hours) 20% 

This component is internally assessed by the teacher and externally  

moderated by the IB at the end of the course.  
 
Students produce a portfolio of three commentaries, based on different 
sections of the syllabus and on published extracts from the news media. 

 
Maximum 750 words x 3 (45 marks) 



Economics HL 
 

Assessment Component Weighting 

   
External assessment (4 hours) 

 
Paper 1 (1 hour and 30 minutes) 

 

An extended response paper (50 marks)   
Assessment objectives 1, 2, 3, 4  

 
Section A    

 
80% 
 
30% 

 

 
Syllabus content: section 1—microeconomics   

 
Students answer one question from a choice of two. (25 marks) 

 
Section B 

 
Syllabus content: section 2—macroeconomics   

 
Students answer one question from a choice of two. (25 marks) 

 
Paper 2 (1 hour and 30 minutes) 

 
A data response paper (40 marks)  

 
Assessment objectives 1, 2, 3, 4  

 
 
Section A    

 
 
 
30% 

 

 
Syllabus content: section 3—international economics Students 
answer one question from a choice of two. (20 marks) 

 
Section B 

 
Syllabus content: section 4—development economics Students answer 
one question from a choice of two. (20 marks) 



Economics HL 
 

Assessment Component Weighting 

  
 
 
 

20% 
 Paper 3 (1 hour)  
  

HL extension paper (50 marks) 
 
Assessment objectives 1, 2 and 4 
 
Syllabus content, including HL extension material: sections 1 to 4 - 
microeconomics, macroeconomics, international economics, 
development economics 
 
Students answer two questions from a a choice of three. (25 marks per question) 
 
 
 
 
 
Internal assessment (20 teaching hours) 
 

20% 
This component is internally assessed by the teacher and externally 
moderated by the IB at the end of the course. 
 
Students produce a portfolio of three commentaries, based on different 
sections of the syllabus and on published extracts from the news media. 
 
Maximum 750 words x 3 (45 marks) 



History SL  
 
Assessment Component Weighting 
 
 

External assessment (2 hours 30 minutes) 75% 
 

30% 
 Paper 1 (1 hour)  
  

Route 1: Two prescribed subjects, Route 2: Three prescribed subjects 
 
Four short-answer/structured questions    
Assessment objectives: 1–3    
(25 marks) 
 
Paper 2 (1 hour 30 minutes) 
 
Routes 1 and 2: Five topics   
 
Two extended-response questions Assessment objectives 1–4   
(40 marks) 

 
 
 
45% 

 

 

Internal assessment 25% 
 
Historical investigation on any area of the syllabus Approximately 
20 hours    
Assessment objectives 1–4 
 
(25 marks) 



 History HL 
 

  
 

Assessment Component Weighting 
 

  
 

External assessment (5 hours) 80% 
 

20% 
 Paper 1 (1 hour)  
  

Route 1: Two prescribed subjects, Route 2: Three prescribed subjects 
 
Four short-answer/structured questions    
Assessment objectives: 1–3    
(25 marks) 

 
Paper 2 (1 hour 30 minutes) 

 
Routes 1 and 2: Five topics   

 
Two extended-response questions Assessment objectives 1–4   
(40 marks) 

 
Paper 3 (2 hours 30 minutes) 

 

Three extended-response questions Assessment objectives 1–4   
(60 marks) 

 
 
Internal assessment 

 

Historical investigation on any area of the syllabus Approximately 
20 hours   
Assessment objectives 1–4    
(25 marks) 

 
 
 
25% 
 
 
 
 
 

 
35% 
 
 
 
 
 
 
20% 



 
 
 
 
 
 

Biology, Chemistry, Physics SL 
 

Component  Overall Approximate weighting of objectives (%) 
 

  weighting   
 

 (%)   
 

   
 

   1+2 3 
 

 
 

Paper 1  20 10 10 
 

Paper 2 40 20 20 
 

Paper 3 20 10 10 
 

Internal assessment 20 Covers objectives 1, 2, 3 and 4 
 



 
 
 
 
 
 

Biology, Chemistry, Physics HL 
 

Component  Overall Approximate weighting of objectives (%) 
 

  weighting   
 

 (%)   
 

   
 

   1+2 3 
 

 
 

Paper 1  20 10 10 
 

Paper 2 36 18 18 
 

Paper 3 24 12 12 
 

Internal assessment 20 Covers objectives 1, 2, 3 and 4 
 



Math Analysis and Approaches (AA) and Math Applications 
and Interpretations (AI) Assessment 

 

 
\ 
 
 

Analysis and Approaches SL Applications and Interpretations SL 

External assessment (5 hours) 80% External assessment (5 hours) 80% 

Paper 1 (90 minutes) 
(80 marks - with access to GDC)) 
Questions involve analytical approaches to 
solution which may include some arithmetical 
manipulations essential to the development of the 
question. 
  Section A - short response questions 
  Section B - extended response questions 
 

40% 
 

Paper 1 (90 minutes) 
Technology required (110 marks) 
Compulsory short-response questions 
based on the syllabus 

 
40% 

Paper 2 (90 minutes) 
(80 marks - no access to GDC) 
Questions will involve  a small number of steps 
needed to solve the problem.  Each question starts 
relatively easy and develop into relatively difficult 
tasks towards the end of the question. 
  Section A - short response questions 
  Section B - extended response questions 
 

40% 
 

Paper 2 (90 minutes) 
Technology required (110 marks) 
Compulsory short-response questions 
based on the syllabus 

 
40% 

Internal assessment 
This component is internally assessed by the 
teacher and externally moderated by the IB at the 
end of the course. 
Mathematical exploration 
Internal assessment in mathematics is an 
individual exploration. This is a piece of written 
work that involves investigating an area of 
mathematics. (20 marks) 

 
 
 

20% 

Internal assessment 
This component is internally assessed by 
the teacher and externally moderated by 
the IB at the end of the course. 
Mathematical exploration 
Internal assessment in mathematics is an 
individual exploration. This is a piece of 
written work that involves investigating an 
area of mathematics. (20 marks) 

 
 
 

20% 



 
 

Analysis and Approaches HL Applications and Interpretations HL 

External assessment (5 hours) 80% External assessment (5 hours) 80% 

Paper 1 (90 minutes) 
(110 marks - with access to GDC)) 
Questions involve analytical 
approaches to solution which may 
include some arithmetical 
manipulations essential to the 
development of the question. 
  Section A - small number of steps are 
needed to solve the problem 
  Section B - extended response 
questions 
 

30% 
 

Paper 1 (120 minutes) 
Technology required (110 marks) 
Compulsory short-response questions 
based on the syllabus 

 
30% 

Paper 2 (90 minutes) 
(110 marks - no access to GDC) 
Questions will involve  a small number 
of steps needed to solve the 
problem.  Each question starts 
relatively easy and develop into 
relatively difficult tasks towards the 
end of the question. 
  Section A - short response questions 
  Section B - extended response 
questions 
 

30% 
 

Paper 2 (120 minutes) 
Technology required (110 marks) 
Compulsory short-response questions 
based on the syllabus 

 
30% 

Paper 3 (60 minutes) 
(55 marks - with access to GDC) 
Questions require extended responses 
involving sustained reasoning.  The 
questions develop from a relatively 
easy task developing into a more 
difficult task at the end of the question. 

20% 
 

Paper 3 (60 minutes) 
Technology required. (55 marks) 
Two compulsory  extended response 
problem-solving questions 

 
20% 

Internal assessment 
This component is internally assessed 
by the teacher and externally 
moderated by the IB at the end of the 
course. 
Mathematical exploration 
Internal assessment in mathematics is 
an individual exploration. This is a 
piece of written work that involves 
investigating an area of mathematics. 
(20 marks) 

 
 
 

20% 

Internal assessment 
This component is internally assessed 
by the teacher and externally moderated 
by the IB at the end of the course. 
Mathematical exploration 
Internal assessment in mathematics is 
an individual exploration. This is a piece 
of written work that involves 
investigating an area of mathematics. 
(20 marks) 

 
 
 

20% 

 
 
 
 
 
 
 
 
 



 
Theater Arts SL and HL  

 
Assessment Component 
 
 
External assessment 
 
Task 1: Solo theatre piece (HL only)  
Students at HL research a theatre theorist they have not previously 
studied, identify an aspect(s) of their theory and create and present 
a solo theatre piece (4–8 minutes) based on this aspect(s) of theory. 
 
 
Task 2: Director’s notebook (SL and HL) 
 
Students at SL and HL choose a published play text they have not 
previously studied and develop ideas regarding how it could be 
staged for an audience. 
 
 
Task 3: Research presentation (SL and HL) 
 
Students at SL and HL plan and deliver an individual presentation (15 
minutes maximum) to their peers in which they outline and physically 
demonstrate their research into a convention of a theatre tradition 
they have not previously studied. 

 
 
 
 
Weighting  
 
 
SL/HL 
 
NA/35% 
 
 
 
 
 
 
 
 
 
35%/20% 
 
 
 
 
 

 
30%/20% 

 

 
 

Internal assessment 35%/25% 
 
 
 
Task 4: Collaborative project (SL and HL) 
 
Students at SL and HL collaboratively create and present an original 
piece of theatre (lasting 13–15 minutes) for and to a specified target 
audience, created from a starting point of their choice. 



 

 Visual Arts SL 
  

Assessment Component Weighting 

  
External assessment  

Part 1: Comparative study 20% 
Students at SL analyse and compare different artworks by different artists. 
This independent critical and contextual investigation explores artworks, 
objects and artifacts from differing cultural contexts.  
SL students submit 10–15 screens which examine and compare at least three 
artworks, at least two of which should be by different artists. The work 
selected for comparison and analysis should come from contrasting contexts 
(local, national, international and/or intercultural). SL students submit a list of 
sources used. 

 
Part 2: Process portfolio 

 
Students at SL submit carefully selected materials which evidence their 
experimentation, exploration, manipulation and refinement of a variety of 
visual arts activities during the two-year course.  
SL students submit 9–18 screens which evidence their sustained 
experimentation, exploration, manipulation and refinement of a variety of art-
making activities. For SL students the submitted work must be in at least two 
art-making forms, each from separate columns of the art-making forms table. 

 
Internal assessment 

 
This task is internally assessed by the teacher and externally moderated by the 
IB at the end of the course.  
Part 3: Exhibition 

 
Students at SL submit for assessment a selection of resolved artworks from 
their exhibition. The selected pieces should show evidence of their technical 
accomplishment during the visual arts course and an understanding of the use 
of materials, ideas and practices appropriate to visual communication.  
SL students submit a curatorial rationale that does not exceed 400 words. 

 
SL students submit 4–7 artworks.  
SL students submit exhibition text (stating the title, medium, size and 
intention) for each selected artwork. 

 
SL students may submit two photographs of their overall exhibition. These 
exhibition photographs provide an understanding of the context of the 
exhibition and the size and scope of the works. While the photographs will not 
be used to assess individual artworks, they may give the moderator insight into 
how a candidate has considered the overall experience of the viewer in their 
exhibition. 

 
 
40% 
 
 
 
 
 
 
 
 
 
 
 
 
40% 



 Visual Arts HL 
  

Assessment Component Weighting 

  
External assessment  

Part 1: Comparative study 20% 
Students at HL analyse and compare different artworks by different artists. 
This independent critical and contextual investigation explores artworks, 
objects and artefacts from differing cultural contexts.  
HL students submit 10–15 screens which examine and compare at least three 
artworks, at least two of which need to be by different artists. The works 
selected for comparison and analysis should come from contrasting contexts 
(local, national, international and/or intercultural).  HL students submit 3–5 screens which analyse the extent to which their work 
and practices have been influenced by the art and artists examined. HL 
students submit a list of sources used.  

40%  
Part 2:Process portfolio 

 
Students at HL submit carefully selected materials which evidence their 
experimentation, exploration, manipulation and refinement of a variety of 
visual arts activities during the two-year course.  
HL students submit 13–25 screens which evidence their sustained 
experimentation, exploration, manipulation and refinement of a variety of art-
making activities. For HL students the submitted work must have been created 
in at least three art-making forms, selected from a minimum of two columns 
of the art-making forms table.  

Internal assessment 40%  
This task is internally assessed by the teacher and externally moderated by the 
IB at the end of the course.  
Part 3: Exhibition 

 
Students at HL submit for assessment a selection of resolved artworks from 
their exhibition. The selected pieces should show evidence of their technical 
accomplishment during the visual arts course and an understanding of the use 
of materials, ideas and practices appropriate to visual communication.  
HL students submit a curatorial rationale that does not exceed 700 words. 

 
HL students submit 8–11 artworks.  
HL students submit exhibition text (stating the title, medium, size and 
intention) for each selected artwork. 

 
HL students may submit two photographs of their overall exhibition. These 
exhibition photographs provide an understanding of the context of the 
exhibition and the size and scope of the works. While the photographs will not 
be used to assess individual artworks, they may give the moderator insight into 
how a candidate has considered the overall experience of the viewer in their 
exhibition. 



TOK  
 
Assessment Component 
 
 
Part 1 Essay on a prescribed title 

 
One essay on a title chosen from a list of six titles prescribed by the IB 
for each examination session. The prescribed titles will be issued on the 
OCC in the September prior to submission for May session schools, and 
in the March prior to submission for November session schools. 
 
The maximum length for the essay is 1,600 words. 
 
All essays are externally assessed by the IB. 
 
 
 
 
 
 
 
 
 
Part 2 The presentation 

 
 
Marks 
 
 
 
 
10 pts. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
10 pts. 
 

 
One presentation to the class by an individual or a group (a maximum of 
three persons in a group). Approximately 10 minutes per student is 
allowed for the presentation. 
 
One written presentation planning document (TK/PPD) for each student. 
The teacher must use the assessment descriptors published in this guide 
to arrive at a mark for the presentation based on the student’s 
presentation plan (on the TK/PPD) and his/her observation of the 
presentation itself. The teacher must record his/her observations of the 
presentation on the TK/PPD. A sample of TK/PPDs is selected and 
moderated by the IB. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendices 



Filling up the Pre-Registration Form 
 
 
 

In filling up the Pre-Registration form, remember to do the following: 
 

 
• Choose which track you want to do: Brent Diploma, IB Course, IB Diploma. 

 
 

• Choose 1 subject from each group in the hexagon. You should have 3 HL courses and 
 

3 SL courses. 
 
 

• In lieu of a Group 6 subject, you may take a 2nd Science or a 2nd Social Science course. 
 
 

• You can also choose a 2nd Group 1 (Language) course in lieu of a Group 2 course. 
 
 

• Write a 1st, 2nd and/or 3rd priority course for each group. These choices will come in 

handy when your courses have scheduling issues. 

 
• Get teacher’s signatures for all courses chosen regardless of the priority. 

 
 

• For non-IB diploma students: Choose the CORE subject you intend to get a certificate in. 
 
 

• Remember, in choosing subjects from Groups 1 - 6, check the handbook for Brent 

Graduation requirements. 

 
• See sample course combinations on the next pages. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For more information, please contact: 
 

 
Brett Petrillo 

 
Headmaster/US Principal 

 
bpetrillo@brentsubic.edu.ph 

 

 
Sheila Marie Griarte 

 
IB DP Coordinator 

 
sgriarte@brentsubic.edu.ph 

 

 
Brent International School Subic Bldg. 6601 

Binictican Drive Subic Bay Freeport Zone, 

Zambales, Philippines 2222 Tel. No. +63 47 252-

2687/250-0457 
 

http://www.brentsubic.edu.ph 


